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GUIDANCE SERVICES IN KANSAS PUBLIC SECONDARY SCHOOLS
CHAPTER I 
INTRODUCTION
Background and Need of Study 
During 1936 the Occupational Information and Guidance 
Service was created as part of the Vocational Division of 
the United States Office of Education. Several events sup­
plied the background for the initiation of this service in­
cluding a report of the President’s Advisory Committee on 
Education, the promotional efforts of the National Occupa­
tion Conference, and recommendations of the American Youth 
Commission, the United States Employment Service, and the 
National Vocational Guidance Association. It was through 
an interpretation of the George-Deen Act of 1936 that Com­
missioner of Education John W. Studebaker found authorization 
for the use of federal funds to create such a service.^
Kansas was one of the first states to follow federal 
leadership in the area of guidance services by appointing a
^Harry A. Jagar, "U. S. Occupational Information 
and Guidance Service," Encyclopedia of Vocational Guidance. 
Vol. II, 1st ed., (New York; Philosophical Library, 1948),
p. 1322.
State Supervisor of Guidance Services in 1938.^ Since 
that date four individuals have held this position in Kan­
sas, and it has been apparent to many persons associated 
with guidance activities in Kansas that there has been 
continuous progress in the development of guidance services 
and a steadily growing interest.
To date no comprehensive study of the status of 
guidance services throughout the state of Kansas is reported 
in the literature or is on file in the state office of voca­
tional education. Since Kansas has had the advantage of
state leadership for a decade and a half, it was believed 
#
that the time had arrived to make an evaluation of guidance 
services in Kansas public secondary schools in order to 
ascertain the present status.
The Problem
Through investigation and discussion it was appar­
ent that there were five main points to be considered in
developing this study:
1. Administrative bases for guidance programs,
2. Professional qualifications of counselors,
3. Background of counselors beyond guidance train­
ing, including academic and work experience 
areas.
4. Nature of guidance services rendered,
5. Trends in guidance programs in the three classes 
of schools in Kansas,
p
John v;. Studebaker, "The Occupational Information 
and Guidance Service: A Report of Progress," Occupations.
iVII (April, 1939), p.. 589.
It is the purpose of this research to make a compar­
ative study of guidance services in first class, second 
class, and third class public secondary schools of Kansas 
as reflected in a survey of current practices and to exam­
ine the qualifications of those individuals who are desig­
nated as counselors in their schools. Attention will be 
given to the administrative bases for guidance programs in 
schools reporting guidance programs to the Kansas State De­
partment of Education.
It should be noted that the classification of public 
high schools used in this study is based upon the designa­
tion made by the Kansas State Department of Education. First 
class schools are those in cities of over 15,000 population. 
Second class schools are those in cities whose population 
ranges from 2,000 to 15,001. Third class schools are those 
in towns of less than 2,000 population and includes those 
schools designated as rural high schools.
Delimitation
This study will be limited to Kansas public second­
ary schools. Only public schools will be included since 
the use of federal vocational education funds is limited to
3
agencies under public control. As a result the state lead-
^Federal Security Agency, Office of Education, Ad­
ministration of Vocational Education, Revised edition, 
(V/ashington, ST C7i Superintendent of Documents, 194o), p.3.
ership in guidance services has been limited almost exclus­
ively to public schools.
Only those secondary schools which have guidance 
programs will be studied since state leadership has empha­
sized the development of guidance activities at this level. 
This is a reflection of the trend in development at the nat­
ional level of leadership and in the growth and promotion of 
programs throughout the United States as an adjunct of voca­
tional training. There appears to be a greater unity of 
thinking and planning for guidance programs at the secondary 
school level in most states. This emphasis upon guidance at 
the secondary school level is clearly demonstrated in the 
elements of the guidance program outlined by Studebaker 
when describing the new national Occupational Information 
and Guidance Service.^
Method of Research and Treatment of Data
The names of all persons listed as counselors in 
the Principalis High School Organization Reports were ob­
tained from the compilation published by the Kansas State 
Board for Vocational Education.^ Names of the individuals
^Studebaker, op. cit., p. 5ÔÔ.
^Kansas State Board for Vocational Education,
Guidance V/orkers in Kansas Seconda^ Schools. (Topeka:
Kansas State Ëoard for Vocational Education, 1954-1955)*
submitting such reports were secured from the Kansas Educa­
tional Directory. 195t--1955.^
In order to gather information for the study, the
7
normative-survey type of research was used. Tentative 
drafts of the two questionnaires were prepared. These were 
reviewed for recommendations by a few counselors and admin­
istrators as well as interested counselor trainers. Trial 
copies were completed by counselors in a near-by state so 
that questions which lacked clarity and directness could be 
revised.
In preparing the questionnaires, it was found that 
two published items were particularly useful. Permission 
was obtained from the Cooperative Study of Secondary Schools
g
to draw upon Section G of Evaluative Criteria. 1950 edition. 
The Occupational Information and Guidance Office of the 
United States Office of Education gave permission to util­
ize its published report entitled Criteria for Evaluating
^State Superintendent of Public Instruction, Kansas 
Educational Directory. (Topeka: State Department of Educa­
tion, 1954-19^57^
7
Carter V, Good, A. S. Barr, and Douglas E. Scates, 
The Methodology of Educational Research (New York: Apple-
ton-Gentury-Crofts, Inc., 1941), pp. 286-376.
g
Cooperative Study of Secondary School Standards, 
Evaluative Criteria. Section G (Washington, D* C.: Coopera­
tive Study of Secondary School Standards, 1950).
Guidance Programs in Secondary Schools. Form B.9 One pub­
lication that was also helpful in designing the question­
naire for counselors was the Dictionary of Occupational 
Titles. Part IV. Entry Occupational Classification.^^
Concerning one*s attempt to obtain information from 
many individuals, Good, Barr, and Scates point out that 
"the questionnaire is an important instrument in normative
survey research, being used to gather information from
11
widely scattered sources." Koos justifies utilizing 
questionnaires to gather data by stating:
It should mean something for the legitima­
tion of questionnaire investigation that the pro­
portion of educational literature taking rise in 
it is so large— roughly a fourth of all published 
articles or of space occupied by them. It should 
be significant also that the proportions are ap­
proximately equal in educational periodicals and 
in research series published by higher institutions: 
not only do reports of questionnaire studies pass 
muster with the editors of periodicals, but they 
are approved in about the same proportions by those 
who render judgment on the typically more substantial 
investigations submitted as doctor*s dissertations 
or are otherwise published in monograph f o r m . 12
^Federal Security Agency, Office of Education, 
Criteria for Evaluâting Guidance Programs in Secondary 
Schools. Form B, Misc. 33l7, (Washington, D.C.: Superin­
tendent of Documents, 1949).
l^War Manpower Commission, Dictionary of Occupational 
Titles. Part IV, Entry Occupational 6lassification (Wash- 
ington, STC.: Superintendent of Documents, 1944)> pp.13-14*
Ugooq, op. cit.. p. 325*
^^Leonary V. Koos, The Questionnaire in Education 
(Chicago: Macmillan Company, 1928), pp. 144-145*
Final preparation of the questionnaires was made in 
view of criteria recommended for construction and administra­
tion of such an instrument. These criteria are as follows:
1. Can the information be secured from other sources?
2. Is the desired information obtainable?
3. Is the purpose of the study clearly stated?
4. Are questions organized in logical sequence?
3. Is factual, quantitative information sought?
6. Gan questions be answered briefly?
7# Will the answers lend themselves to tabulation?
8. Was the questionnaire submitted to critics for
suggestions?^^
One of the questionnaires (see Appendix I) was sent 
to all counselors in Kansas public secondary schools in 
order to obtain information relative to professional qual­
ifications plus additional academic and work experience 
background. Information was sought from these individuals 
concerning the kinds of service rendered to students in 
groups and as individuals. Another questionnaire (see Ap­
pendix II) was submitted to administrators whose schools 
had guidance programs, «ind it was concerned primarily with 
the administrative bases of such programs#
Following this plan resulted in the printed question-
^%arold H. Bixler, Check Lists for Educational Re­
search (New York: Bureau of Publications, Teachers CoTTege,
Columbia University, 1928), pp. 40-43*
8naire being submitted to 179 counselors of whom 145 res­
ponded, or 81.0 percent* An edeamination of Table 1 reveals 
that 35 of 38 counselors in first class city schools res­
ponded, or 92.1 percent. Of the counselors in second class 
city schools, 36 of the 39 responded, or 93.2 percent. A 
check of counselors in third class city schools reveals 
that 74 of 102 counselors replied, or 72.5 percent.
The 179 counselors discussed above were in 121 
schools, and the questionnaires for administrators were sent 
to the administrative officials concerned. Of the 121 admin­
istrators, 105 responded, or 86.5 percent. Table 2 shows 
that 100.0 percent of the administrators in first class 
city schools replied. Twenty-six of the 28 second class 
city school administrators acknowledged the questionnaire, 
or 92.9 percent. Of the third class city school admini­
strators, 66 of the 80 individuals sent questionnaires res­
ponded, or 82.5 percent.
Questionnaires to each group were accompanied by a 
cover letter (sec Appendix III) that explained the purpose 
of the study, asking for cooperation and a prompt reply#
Two weeks after the questionnaires were mailed the first 
follow-up letter (see Appendix 17) was sent with the sec­
ond and third follow-up letters (see Appendix V and Appendix 
VI) mailed at one-week intervals. All letters were sent 
on the official letterhead of Kansas State Teachers College, 
Pittsburg.
TABLE 1
NUMBER AND PERCENT OF RESPONSES FROM COUNSELORS IN KANSAS PUBLIC 
SECONDARY SCHOOLS OF THE FIRST, SECOND, AND THIRD 
CLASS V.'ITH GUIDANCE PROGRAMS
Counselors
Question­
naires Sent
Usable Ques­
tionnaires 
Returned
Incomplete
Question­
naires
Returned
Other Ac­
knowledg­
ments
Total
Responses
No. Percent No. Percent No. Percent No. Percent No. Percent
First Class
City Schools ..... 38 100.0 28 73.7 1 2.6 6 15.8 35 92.1
Second Class 
City Schools ..... 39 100.0 32 82.1 3 7.7 1 2.6 36 93.2
Third Class
City Schools ..... 102 100.0 58 56.9 8 7.8 8 7.8 7k 72.5
Total Counselors .. 179 100.0 118 65.9 12 6.7 15 8.if. 1)4.5 81.0
vO
TABLE 2
NUMBER AND PERCENT OP RESPONSES FROM ADMINISTRATORS IN KANSAS 
PUBLIC SECONDARY SCHOOLS OF THE FIRST, SECOND, AND 
THIRD CLASS ’* ITH GUIDANCE PROGRAMS
Administrators
Question­
naires Sent
Usable Ques­
tionnaires 
Returned
Incomplete
Question­
naires
Returned
other Ac­
knowledg­
ments
Total
Responses
No. Percent No. Percent lio. Percent No. Percent No. Percent
First Class
City Schools ...... 13 100.0 13 100.0 0 0.0 0 0.0 13 100.0
Second Class
City Schools ....... 28 100.0 21+ 85.7 2 7.1 0 0.0 26 92.9
Third Class
City Schools ••••••• 80 100.0 57 71.3 5 6.3 i). 5.0 66 82.5
Total
Administrators ..... 121 100.0 91+ 77.7 7 5.8 3.3 105 86.8
CHAPTER II
ADMINISTRATIVE BASES FOR GUIDANCE SERVICES
Introduction
Almost any part of a school program owes its success 
to the support of the school administration# Teachers can 
undertake projects on their own initiative and time, achiev­
ing limited goals, but if a school program is to grow and 
flourish to its fullest possibilities it must have adminis­
trative recognition and encouragement# The personnel should 
be selected with care. Physical facilities are necessary, 
and supplies must be obtained#
V/hile administrators should provide for the develop­
ment and operation of any program if it is to become a vital 
part of the school, this is especially true of guidance 
services. It was deemed worthwhile, therefore, to obtain 
information from principals regarding the administrative 
bases of guidance services if the scope of such services 
in Kansas public secondary schools was to be understood 
fully and to be evaluated in light of recommended practices#
11
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Reasons for Starting a Guidance ProRram.
%lien asked to check reasons for starting a guidance 
program, administrators from all classes of schools indic­
ated two principal reasons (Table 3) for organizing such a 
program. Eighty-seven administrators, or 92.6 percent, be­
lieved that there was a need for additional services to stu­
dents which could be met by a program of guidance. At the 
same time 85 administrators, or 90*I|. percent, pointed out 
that the interest of the administration was one of the 
chief factors in the organization of such services. The 
interest of one or more teachers in such a program was an 
important factor in if5 schools, or ij-7*9 percent, while 30 
administrators, or 31.9 percent, felt that there was an im­
portant public relations aspect involved in organized guid­
ance activities. Teacher training institutions influenced 
22 administrators, or 23.4. percent, in initiating guidance 
services, but requests from the State Department of Educa­
tion in 7 schools, or 7«4 percent, and the influence of 
near-by schools on 5 schools, or 5»3 percent, show that 
these were of little importance in the organization of a 
program.
Selection of Professional Guidance Staff 
In selecting counselors, both full-time and oart-
TABLE 3
it EASONS EOH STARTING A GUIDANCE PROGRAM IN SCHOOLS OP THE FIRST, 
SECOND, AND THIRD CLASS WITH NUMBER AND PERCENT I'OR EACH 
AS REPORTED BY THE PRINCIPALS OF THOSE SCHÛOIS
Reasons
1st
13
Class
Schools
2nd Class 
2I4. Schools
3rd class 
57 Schools
Total 
9^ Schools
No. Percent No. Percent No. Percent No. P Q]?cont}
1. Need for broader services . 12 9 2 . 3 2I4. 100.0 51 89.S 87 92.6
2. State Department requests . 0 0.0 1 ^.2 6 10.5 7 7.4
3 . Influence of schools 0 0.0 2 8.3 3 5.3 5 5.3
Influence of colleges .... k 30.8 k 16.7 Ik 2i|..6 22 23.4
5. Interest of teachers ..... 30.6 13 5I4-.2 28 49.1 ks 47.9
6. Interest of Administration. 11 8I4..6 22 91.7 S2 91.2 85 90.4
7. Public relations aspect ... 6 Ii-6,2 6 25.0 18 31.6 30 31.9
w
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time, 70 administrators, or 74*$ percent, reported they 
drew upon the regular teaching staff. This will be noted 
from Table 1^ . Persons recommended by teacher-training in­
stitutions for new positions accounted for counselor-selec­
tion in 27 schools, or 28.7 percent. Apparently the office 
of the State Supervisor of Guidance Services exerted little 
direct influence on the selection of counselors since only 
5 schools, or 5*3 percent, acted upon recommendations of 
that office.
V/hile most schools draw upon the local teaching staff 
for counselors, apparently success as a classroom teacher is 
not a primary factor in singling out a teacher for the coun­
seling position. Table 5 gives evidence to support this con­
tention. Only 25 administrators, or 26.6 percent, indicate 
this to be of prime consideration.
Expressed interest of a teacher in guidance work is 
one of the chief reasons for selection. This is true in 56 
schools, or 59.6 percent. The combination of active in­
terest in guidance work and some professional training in 
guidance courses has a comparable rating in all schools as 
is indicated by 57 schools, or 60.6 percent.
First class schools place greater emphasis upon 
enough professional training to meet minimum certification 
requirements and some background experience in the field of 
work. This is apparent in that 6 schools of the first class.
TABLE ij.
SOURCES USED BY ADnllNISTRATORS FOR SELECTING COUNSELORS IN SCHOOLS OP 
THE FIRST, SECOND, AND THIi;D CLASS WITH NUMBER AND PERCENT FOR 
EACH AS l-EPOr-.TED BY THE PRINCIPALS OF THOSE SCHOOLS
Sources
1st
13
Class
Schools
2nd Class 
2I4. Schools
3rd
57
Class
Schools
Total 
914. Schools
No. Percent No. Percent No. Percent No. Percent
1. Regular teaching staff ... 10 76.9 18 75.0 42 73.7 70 7 h S
2. Persons recommended by 
teacher-training insti­
tutions k 30.8 7 29.2 16 26.1 27 28.7
3. Persons recommended by 
state guidance supervisor. 0 00.0 2 8.3 3 5.3 5 5.3
i|-. Other sources ............ 3 23.1 3 12.S 9 15.8 15 16.0
vn
TABLE 5
REASONS FOR SELECTING COUNSELORS IN SCHOOLS OP THE FIRST, SECOND, AND 
THIRD CLASS V,ITH NUMBER AND PERCENT FOR EACH AS REPORTED 
BY THE PRINCIPALS OP THOSE SCHOOIS
1st Class 2n<ï dlass ^rd Class Tôtsïl
Reasons Schools 2Ï^ Schools 57 Schools 9I4. Schools
______________________No. Percent No. Percent No. Percent No. Percent
1. Successful classroom
teaching   l\. 3O.8 5 20.8 16 28.1 25 26.6
2. Expressed interest in
guidance   6 l\.6 .S 15 62.5 35 6l.i|. 56 59.6
3. Active interest and profes­
sional training   7 53.8 11 1).5.8 39 6 8 . 5 7  60.6
i|.. Active interest and will­
ingness to take profes­
sional training   7 53.8 7 29.2 15 26.3 29 30.9
5. Active interest and mini­
mum certificate qualifica­
tions   6 i|.6.2 10 I4.I.7 21 36.8 37 39.14-
6. Active interest, minimum 
certificate qualifications,
and guidance experience ... 8 6l.$ 5 20.8 15 26.3 28 29.8
cr
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or 61.5 percent, emphasize this point Wiile only 5 second 
class schools, or 20*8 percent, and 15 third class schools, 
or 26.3 percent, stress this combination. It is also true 
that first class schools place greater emphasis upon ex­
pressed willingness of a counselor-designate to take enough 
professional guidance work to qualify for a certificate in 
guidance. This is evident from the fact that 7 first class 
schools, or 53*8 percent, stress this point in comparison 
to 7 second class schools, or 2Ç.2 percent, and 15 third 
class schools, or 26.3 percent.
Physical Facilities and Consumable Supplies 
According to Table 6, administrators in most first 
class schools, 12, or 92.3 percent, and in most second class 
schools, 22, or 91*7 percent, believe that a comprehensive 
record system is provided which meets standards of compact­
ness, usability, and clerical economy. Some third class 
schools may he dissatisfied with the completeness of the 
record system since only ij.1 schools, or 71*9 percent, indi­
cate that it meets the standards desired. All records rele­
vant to gaidance services are readily accessible to counsel­
ors and others authorized to use them. The availability of 
guidance records is a principle endorsed by many schools 
since 3ii schools of all classes, or 89*^ percent, authorize 
counselors and other qualified individuals to use them. A t  the 
same time adequate safeguards to insure security, permanency.
TABLE 6
NUMBER AND PERCENT üF FIRST, SECOND, AND THIRD CLASS SCHOOLS PROVIDING 
PHYSICAL FACILITIES AND CONSUMABLE SUPPLIES AS REPORTED 
BY THE PRINCIPAIvS OF THOSE SCHOOIS
Physical Facilities and 
Consumable Supplies
1st
13
class
Schools
2nd Class 
Schools
3rd
57
Class
Schools
Total 
94 Schools
No. Percent Ko. Percent No. Percent No. Percent
1. Comprehensive record system . 12 92.3 2^ 91.7 41 71.9 75 79.8
2. Records accessible ......... 13 100.0 22 91.7 k 9 86.0 84 89.4
3. Safeguards for records .... 12 92.3 22 91.7 kQ 84.2 82 87.2
h - Testing materials provided.• 13 100.0 22 91.7 Sk 91).. 7 89 94.7
S. Occupational materials .... 9 69.2 18 75.0 k o 70.2 67 71.3
6. Clerical service provided .. 10 76.7 12 50.0 26 lj.5.6 48 51.1
7. Equipment furnished ........ 13 100.0 20 83.3 45 78.1). 78 83.0
8. Facilities for privacy .... 12 92.3 17 70.8 51 89.5 80 85.1
CO
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and privacy of guidance materials are provided by 82 school^ 
or 87.2 percent.
Heavy emphasis is placed upon testing materials in 
all schools since these are used in 89 schools, or 94»7 per­
cent. Less attention is given to acquiring published mat­
erials and audio-visual materials of an occupational nature 
for the guidance program in all schools, but 67 s chools, or 
71.3 percent, do obtain such materials. This may be due 
partly to the lack of clerical service provided in many 
schools since ordering and filing of printed and audio-vis­
ual material are time-consuming. Many counselors may make 
the choice between working with students individually or 
handling such clerical details since they must give some 
clerical time to the maintenance of records.
First class schools provide more clerical assist­
ance than do second and third class schools as is seen from 
Table 6 which shows that 10 first class schools, or 76.7 
percent, make such provisions in comparison to 12 second 
class schools, or pO.O percent, and 26 third class schools, 
or iL.5.6 percent. Most schools attempt to provide necessary 
items of office equipment, including files. Seventy-eight 
schools, or 83.0 percent, indicate such provision. There 
is also provided in 80 schools, or 85»1 percent, privacy 
for interviews.
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Administrative Provisions for Development and Operation 
The leadership for the development of the guidance 
program Is assumed by the professionally trained guidance 
staff much more actively In first class schools than In the 
other two classes of schools. This Is shown In Table ?• It 
Is apparent that 12 first class schools, or 92.3 percent, 
assume this leadership In contrast to 19 second class 
schools, or 79*2 percent, and 3? third class schools, or 
61^ .9 percent. At the same time It is Interesting to note
that first class schools do not draw as much upon the re­
sources of the faculty who are not guidance trained as do 
second and third class schools. Only 7 first class schools, 
or S3 =8 percent, utilize other faculty members in the guid­
ance program, whereas l8 second class schools, or 75*0 per­
cent, and 38 third class schools, or 66.7 percent, delegate 
appropriate duties to the non-professional guidance staff.
Many schools utilize the orientation program to In­
troduce new groups of students to the school as will be 
noted from Table 7. Such orientation programs are carried 
on by 7I1 schools, or 78.7 percent. There Is, however, a 
greater tendency to use orientation services for this pur­
pose in first class schools since 12 schools, or 92.3 per­
cent, indicate its use.
A study of Table 7 reveals that counselors perform
TABLE 7
NUMBER AND PERCENT OF FIRST, SECOND, AND THIRD CLASS SCHOOLS MAKING ADMINISTRATIVE
PROVISIONS FOR THE DEVELOPMENT AND OPERATION OF GUIDANCE SERVICES
AS REPORTED BY TflE PRINCIPALS OF THOSE SCHOOLS
Administrative Provisions
1st
13
class
Schools
2nd Class 
2l\. Schools
3rd Class 
57 Schools
Total 
94 Schools
No. Percent No. Percent No. Percent No. Percent
1. Professional guidance lead­
ership ...................... 12 92.3 19 79.2 37 64-.9 68 72.3
2. Faculty resources utilized • 7 S3.8 18 72.7 38 66.7 63 67.0
3* Orientation program used ... 12 92.3 19 79.2 4-3 75.4- 74 78.7
i|.. Guidance duties scheduled 13 100.0 20 83.3 53 93.0 86 91.5
Pupils Creed for interviews. 12 92.3 21 87.S 4.8 84..2 81 86.2
6. Flexibility in schedule .... 9 69.2 14 58.3 35 61,4. 58 61.7
7» Counselor out-of-school
contacts ........ ........... 11 8f^ .6 17 70.8 4-1 71.9 69 73.4
8, Community support enlisted • 10 76.7 17 70.8 34 59.6 61 64.9
9. Interviews for all students. 8 61.s 10 4.1.7 31 54-. 4- 49 52.1
10. Administrative duties
assigned .................... 6 # . 2 9 37.5 20 35.1 35 37.2
11. Guidance needs in budget ... 11 8I4..6 18 75.0 33 57.9 62 66.0
22
their guidance duties during the scheduled school day in 86 
schools, or 91«5 percent, but in some second and third class 
schools these are not part of the regularly scheduled day* 
The administration takes steps in many schools to free pup­
ils for counseling interviews during the school day as is 
noted by the fact that 81 schools, or 86.2 percent, take 
such action. This permits counselors to plan interviews 
with entering freshmen, graduating seniors, and other stu­
dents if time permits.
Less support is given administratively to flexibil­
ity in the school schedule to facilitate counseling deci­
sions of pupils for various part-time, try-out, and work 
experiences. Opportunity is given, however, for such ex­
perience in 58 schools, or 61.9 percent.
In order to assist counselors, the administration 
authorizes and facilitates necessary out-of-school con­
tacts for counselors. This is especially important for re­
ferral of counselees to some member of the community exper­
ienced in e particular line of work in which the student is 
interested. Visits to local industry and business are im­
portant for helping students gain insight into a line of 
work, and such contacts assist counselors in making conmun- 
Ity occupational surveys and in placement services that may 
be offered. Although this authorization is given in 69 
schools, or 73»k percent, first class schools do give more
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support to this than do schools of other classes » Not 
quite so much emphasis is given to enlisting the support 
of agencies and organizations nhich influence public opin­
ion, but such support is sought by 6l schools, or 6^.9 per­
cent* More attention to this aspect of gaining support for 
the guidance program is given by schools of the first class 
than in second and third class schools*
Periodic interviews are not scheduled for all pupils 
since only 1^ 9 schools, or 52*1 percent, make such arrange­
ments for all pupils. Some schools schedule interviews for 
all outgoing seniors and for incoming freshmen while others 
state that Interviews are on a voluntary basis, depending 
upon the student to request an appointment. Others schedule 
interviews for all new students and others depend solely 
upon faculty referral and voluntary requests from students. 
In some schools that schedule interviews with students, the 
emphasis is upon freshmen and seniors. In some schools in­
terviews are scheduled for students who obviously need as­
sistance in adjustment to the school environment*
The majority of the schools do not assign counselors 
administrative and supervisory duties, but in 35 schools, or
37.2 percent, counselors are given such duties. The situa­
tion is comparable in all classes of schools. Among those 
things specified as administrative duties, the position of 
vice principal was most often listed. Other administrative
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and supervisory duties include such things as attendance 
records, noon hour building supervisor, dean of boys or 
girls, and supervisor of enrollment. In only one instance 
were disciplinary matters listed as a responsibility of the 
counselor, but many of the foregoing may indirectly in­
volve discipline and certainly carry authority which may 
often conflict with the concept that a counselor can be 
more successful when his duties do not place him in such a 
disciplinary role.
Although 62 schools, or 66.0 percent. Indicated that 
the needs of the guidance program were specifically included 
in the school’s instructional budget, many administrators 
were unable to list the approximate percentage. Eleven 
first class schools, or 84-.6 percent, and I8 second class 
schools, or 75*0 percent, stated that the needs of the guid­
ance program were included in the total instructional bud­
get. This is in contrast to the affirmative replies of 33 
third class schools, or 5?»8 percent. There was, however, 
little information of a definite nature included.
In response to the request to list the approximate 
percentage of the instructional budget given to guidance 
services, answers ranged from a question mark through such 
replies as 1/200, .75 percent, less than one percent, 2 per­
cent, 7'k percent, one hundred dollars, and one-fourth of 
the total instructional budget. Additional answers included
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such remarks as ’’very small" and ’adequate." Many of the 
answers gave the impression that administrators do not 
actually think of the guidance program in terms of planning 
it as part of the total instructional budget.
Authorities in the field often recommend a planned 
ratio of pupils per hour of assigned counselor time. First 
and second class schools are somewhat similar in the assign­
ed percent of counselors working on an assigned tii,.e basis, 
but the counselor-pupil ratio among schools follows no con­
sistent pattern. Ten first class schools, or 76.9 percent, 
and 17 second class schools, or 70.8 percent, do approach 
this problem on an hourly basis in contrast to 30 third 
class schools, or 52.6 percent.
Answers to the question on counselor-pupil ratio 
vary considerably among schools. The following replies are 
typical of all classes of schools: one-half hour per 100 
students, one hour per 120 students, three full-time coun­
selors for 1,800 students, i|. hours per 175 students, one 
hour per 38 students, three hours for 500 students, one hour 
per 25 students, and 6 hours per week for 89 students. It is 
apparent that administrators often do not approach the dev­
elopment of the guidance program or the assignment of coun­
selor time on a ratio basis of counseling hours to the num­
ber of ouoils enrolled.
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In-Service Training of Profeaaional Staff 
and Other Staff Members
Staff members who have regularly assigned guidance 
duties are encouraged to carry out a program of graduate 
study in guidance appropriate to their immediate needs and 
the ultimate professional advancement in 72 schools, or ?6.6 
percent. According to Table 8 there is a stronger emphasis 
upon this in first and second class schools as is noted by 
the fact that 11 first class schools, or 81^ ,6 percent, and 
21 second class schools, or 87*5 percent, affirmatively re­
plied to this inquiry. It was found that 1^ 0 third class 
schools- or 70.2 percent, also answer affirmatively.
It may be somewhat disappointing to some individuals 
interested in the promotion of guidance that no greater em­
phasis is placed upon in-service training in guidance ser­
vices for the entire faculty through such resources as fac­
ulty meetings devoted to guidance. Fifty-one schools, or 
Shr»2> percent, do attempt this type of in-service training 
for the entire faculty. Second and third class schools 
have approximately the same standing, idiile first class 
schools do tend to place a little stronger emphasis upon 
such faculty meetings. Nine first class schools, or 69.2 
percent, plan such training.
It naturally follows, perhaps, that there is not the
TABLE 8
NUMBER AND PERCENT OF FIRST, SECOND, AND THIRD CLASS SCHOOLS PROVIDING IN-SERVICE
TRAINING FOR PROFESSIONAL GUIDANCE STAFF AND OTHER STAFF MEMBERS
AS REPORTED BY THE PRINCIPALS OF THOSE SCHOOLS
1st class 2nd Class 3rd class (Total
In-Service Training Schools 2I4. Schools 57 Schools 94 Schools
No. Percent No, Percent No. Percent No. Percent
1. Professional study en­
couraged   11 84.6 21 87.5 40 70.2 72 76.6
2. Meetings devoted to guid- tu
ance ........................  9 69.2 I3 54*2 29 50.9 5l 54.3
3. Local program studied  6 4^*2 10 4l*7 21 36.8 37 39*4
4 . Observation of other pro­
grams .......................  6 46.2 8 33.3 17 29.8 31 33.0
5. Professional guidance mat­
erials   11 84.6 22 91.7 ;? 93.0 86 91.5
6. Understanding of respective
functions.. .................  11 84.6 19 79-2 44 77.2 74 78.7
7. Financial incentives .......  2 15.4 3 12.5 12 21.1 17 I8 .I
28
emphasis upon provisions for continuous and periodic study 
of the guidance program by the idiole faculty that some in­
dividuals might wish. Only 37 schools, or 39*4 percent, 
plan this type of study, and all classes of schools are com­
parable in this respect. It may also bo expected that lit­
tle provision is made for the entire school staff to obtain 
in-service training by visiting other programs and by at­
tending meetings elsewhere. Only 31 schools, or 33*0 per­
cent, plan visitation to other guidance programs and pro­
jects. There is a greater tendency for first class schools 
to encourage visitation as is noted by Table 8 which shows 
that 6 administrators, or ij.6,2 percent, encourage visitation.
Viihile some aspects of in-service training are not as 
well supported as some individuals may wish, there is an at­
tempt in 74 schools, or 78*7 percent, to develop a mutual 
understanding between counselors and other members of the 
school staff in regard to their respective functions in deal­
ing with individual pupils. This is, of course, a kind of 
in-service training that may not be formally organized but 
may develop as a by-product of administrative leadership.
Provisions are made in 86 schools, or 91«5 percent, 
for access to professional guidance reading materials. This 
means that books and pamphlets are purchased by the schools 
for the faculty library. In contrast to this type of in- 
service training, few schools provide financial incentives
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for additional guidance training by paying part or all of 
tuition in summer schools, extension courses, and evening 
campus classes. All schools are about the same in this 
respect with only 17 schools, or 18.1 percent, providing 
such financial incentives.
Curriculum Modification 
A check of Table 9 shows that there is an attempt in 
57 schools, or 60.6 percent, systematically to compile and 
to interpret data derived from the cumulative records and 
from the community for their importance in curriculum mod­
ification. In 6lj. schools, or 68.1 percent, new forms of 
curricular offerings are studied in view of the data re­
vealed by the guidance services, but there is even a greater 
tendency to do this in first class schools as indicated by 
the fact that 11 schools, or 8i|..6 percent, make such studies, 
In those cases vhere special needs of students were 
identified by guidance services, new courses or units in 
courses to meet these needs were added. First and second 
class schools are especially active in adding new courses or 
units of courses and are comparable in that 11 first class 
schools, or 8if.6 percent, and 20 second class schools, or
83.3 percent, met the special needs of students in this man­
ner. It snould also be noted that there is an attempt to 
modify the methods of instruction in accordance with the 
characteristics of pupils enrolled nhen these characteristics
TABLE 9
NUMBER AND PERCENT OF FIRST, SECOND, AND THIRD CLASS SCHOOLS MAKING CURRICULUM
MODIFICATION AS THE RESULT OF DATA OBTAINED FROM GUIDANCE SERVICES
AS REPORTED BY THE PRINCIPALS OF THOSE SCHOOLS
Curriculum Modification
1st
13
Class
Schools
2nd Class 
24 Schools
3rd
57
Class
Schools
Total 
94 Schools
No. Percent No. Percent No. Percent No. Percent
1. Cumulative record data
interpreted.................. 7 53.8 16 66.7 34 59.6 57 60.6
2. New curricular offerings .... 11 8I4..6 16 66.7 37 64.9 64 68.1
3* New courses or units ........ 11 20 83.3 33 57.9 64 68.1
Instructional methods mod­
ified ........................ 10 76.9 14 58.3 39 68.4 63 67.0
Curriculum adjustment for 
counseling decisions ........ 12 92.3 22 91.7 46 80.7 80 85.1
6. Instructional offerings
modified ..................... 11 81^ .6 14 58.3 33 57.9 58 61.7
7. Occupations studied ......... 9 69.2 21 87.5 45 78.9 75 79.8
8. Training opportunities
studied .... ................. 11 8I4..6 19 79.2 40 70.2 70 74.5
9* Informational units ......... 11 84.6 19 79.2 47 82.5 77 81.9
Ou
O
TABLE 9 continued
NUMBER AND PERCENT OF FIRST, SECOND, AND THIRD CLASS SCHOOLS MAKING CURRICULUM
MODIFICATION AS THE RESULT OP DATA OBTAINED PROM GUIDANCE SERVICES
AS REPORTED BY THE PRINCIPALS OP THOSE SCHOOLS
Curriculum Modification
1st
13
IDlass
Schools
2nd Class 
2l|. Schools
3rd Class 
57 Schools
Total
94. Schools
No. Percent No. Percent No. Percent No. Percent
10. Supervised occupational
experience .... ............ 11 8I4..6 12 50.0 22 38.6 k s I4-7.9
11. Extra-curricular activities 
supplement curriculum ..... 11 8I4..6 20 83.3 37 6i|..9 68 72.3
12. Printed guidance objec­
tives ....................... 8 61.^ 7 29.2 5.1 18 19.1
w
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have been revealed by guidance services* This matter is 
considered in 63 schools, or 6?*0 percent*
When pupils have made decisions for a plan of action 
based upon their contacts with guidance services, an at­
tempt is made by the schools to assist the students in 
carrying out those decisions through the curriculum if it is 
feasible to do so. This is true in 80 schools, or 8^.1 per­
cent* Schools have been less able to modify their instruc­
tional offerings and schedules to include provisions for 
pupils with special abilities, handicaps, or unusual situa­
tions. There is a greater opportunity for this modifica­
tion in first class schools since 11 schools, or 81f,6 per­
cent, make such changes in contrast to ll^  second class 
schools, or 58*3 percent, and 33 third class schools, or 
57*9 percent.
Many schools make specific provisions in the curricu­
lum for acquainting all pupils with a variety of occupa­
tions, particularly those in the local community. It was 
found that 75 schools, or 79*8 percent, make this provision. 
There is also an attempt made to Inform pupils through the 
curriculum of training opportunities, especially those in 
the local community. Seventy schools, or 74*5 percent, ac­
quainted pupils with training opportunities. Closely re­
lated to the variety of occupations and training opportuni­
ties is the inclusion by teachers in their courses units of
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occupational and educational information related to their 
instructional fields. According to Table 9» teachers in 77 
schools do this, or 8l,9 percent*
The cooperative endeavor of schools and employing a- 
genclas to provide supervised occupational experience for 
students is particularly carried out in first class schools. 
An examination of Table 9 reveals that 11 first class 
schools, or 8I4..6 percent, work with employing agencies in 
this respect* This is in contrast to 12 second class 
schools, or 50*0 percent, and 22 third class schools, or 
38.6 percent*
First and second class schools utilize the extra-cur­
ricular activities to broaden the curricular offerings by 
arousing avocational interests and stimulating the develop­
ment of desirable personality and character traits* This is 
true of 11 first class schools, or 8i|.*6 percent, and 20 
second class schools, or 83.3 percent, in contrast to 37 
third class schools, or 6i^ .*9 percent*
Many school administrators are not convinced, appar­
ently, that a statement of objectives of the guidance pro­
gram is necessary to give it direction and a goal* While 8 
first class schools, or 6l*5 percent, set forth the objec­
tives of the guidance program in a student or faculty hand­
book, only 7 second class schools, or 29*2 percent, and 3 
third class schools, or 5*1 percent, publish these objec-
3k
tlves. Although a total of 18 schools» or 19*1 percent» 
stated that those objectives were published, only 7 schools» 
or J^k percent» supplied copies of the purposes and objec­
tives of the guidance program as requested. Some of the 
statements provided are not as clear-cut as might be de­
sired. Students especially need to know what the guidance 
program oroposes to do for them, and the faculty needs the 
leadership of such printed material to give them an under­
standing of the direction of the program and its ultimate 
goal.
Summary
The organization of guidance programs in Kansas pub­
lic secondary schools is due to the interest and support 
of adniniatrators. Another important factor in the growth 
of such programs is the interest of one or more teachers on 
the school staff. Administrators believe that adequate 
physical facilities and sufficient consumable supplies are 
provided for the guidance program.
Counselors are generally selected from the regular 
teaching staff, and the development of guidance programs is 
usually under the leadership of a professionally trained 
guidance staff. Administrators contend that they provide 
for the development and operation of guidance programs with­
in a framework of policy favorable to the growth of guid­
3S
ance services, but they often neglect specific provisions 
for financing the guidance program and often fail to con­
sider a recommended formula on pupil-counselor ratio. In- 
service training of staff members fails to receive as much 
attention as is often thought to be desirable. Administra­
tors report that the curriculum tends to be influenced by 
data derived from guidance services*
CHAPTER III 
GUIDANCE LEADERSHIP
Introduction 
A guidance program must have the support of the 
school administration If It Is to develop to Its ultimate 
potential, but It cannot succeed without professional guid­
ance leadership. The Individual who assumes the responsi­
bility for planning and organizing guidance services must 
have the professional training necessary for an understand­
ing of such a program If It Is to be of maximum value to as 
many students as possible. That person who provides the 
active professional leadership must be aware of commonly 
accepted practices with the ability to adapt them to the 
demands of the local situation. The person developing a 
program in a particular school must be professionally 
trained so that he can utilize the services of state and 
national leadership In guidance activities as well as draw 
upon the recommendations of other authorities In the field. 
This chapter concerning guidance leadership Is Included be­
cause a guidance orogram revolves around the counselor.
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Professional Guidance Training of Counselors
Although the counseling positions are more equally 
divided in first class schools between men and women, men 
definitely dominate the counseling scene in Kansas. In 
first class schools there are sixteen men and twelve women, 
or 57.1 percent and 42.8 percent respectively. This per­
centage division is in sharp contrast to second and third 
class schools where men considerably outnumber women in 
counseling positions. A check of Table 10 reveals that in 
second class schools there are 26 men counselors, or 81.3 
percent, and 6 women counselors, or 18.8 percent. In third 
class schools there is a comparable division with 45 men 
counselors, or 77.6 percent, and 13 women counselors, or
22.4 percent.
Careful study of Table 11 suggests that in all areas 
of professional guidance training, counselors in first and 
second class schools bring better professional training to 
the positions they hold than do counselors of third class 
schools. Although a survey course in the field of guidance 
services is often recommended, it was found that only 34 
third class school counselors, or 5^.6 percent, had such a 
course. It will be noted that 24 first class school coun­
selors, or 85.7 percent, and 27 second class school coun­
selors, or 84.0 percent, have had such training.
TABLE 10
MEN AND WOMEN COUNSELORS IN FIRST, SECOND, AND THIRD CLASS SCHOOLS
BY NUMBER AND PERCENT
Counselors
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Men ............ ... 16 57.1 26 81.3 77.6 86 72.9
2. Women .......... 6 13.8 13 22.14. 32 27.1
w
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TABLE 11
GUIDANCE TRAINING OF COUNSELORS IN SCHOOLS OF THE FIRST, SECOND, AND THIRD
CLASS WITH NUMBER AND PERCENT IN EACH PROFESSIONAL AREA
1st Class ènd Class 3rd Glass Total
Professional Courses Counselors 32 Counselors §8 Counselors 110 Counselors
___________________________ No. Percent ^ o .  Percent t^ o. i^ ercent No. Percent
1. Survey course ....  2i|. 8^.7 27 8i|..i^ 3I4. $8.6 8$ 72.0
2. Analysis of
individual ......... 2$ 89.3 29 9O.6 75*9 98 83.1
3# Occupational in­
formation .......... 23 82.1 2l|. 75.0 33 $6.9 80 67.8
I4.. Counseling tech­
niques .............  26 92.9 2 k 75.0 37 63.0 87 73.7
$. Administrative
relationships .....  2 k 8$.7 23 71.9 31 $3.4 78 66.1
6. Supervised coun­
seling .............  10 3^.7 13 lfO.6 17 29.3 k o 33.9
w
NO
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Professional background in techniques for the 
analysis of the individual is somewhat similar among coun­
selors i)> all classes of schools, although counselors in 
third class schools are weaker in this area. It was found 
that 25 first class school counselors, or 89*3 percent, and 
29 second class school counselors, or 90.6 percent, had re­
ceived preparation in this area as compared with third 
class school counselors, or 75*9 percent.
Relative to training in occupational, educational, 
and other environmental information, it was revealed that 
23 first class school counselors, or ?5»0 percent, had taken 
courses in this area. This is in contrast to 33 third class 
school counselors, or 56.9 percent.
There is a somewhat comparable background in tech­
niques of counseling as in environmental information, but 
counselors in first class schools are more outstanding in 
their preparation in this area than are counselors in other 
classes of schools. Twenty-six counselors in first class 
schools, or 92.9 percent, are prepared in counseling tech­
niques. Although only 2 k counselors in second class schools, 
or 75.0 percent, had such training, they are representative 
of more training than counselors in third class schools. Of 
the latter group, only 37 counselors, or 63.0 percent, have 
had such training.
hi
Organizational and administrative relationships of 
guidance services are one part of the background of 2if first 
class school counselors, or 85*7 percent, and of 23 second 
class school counselors, or ?1*9 percent. Both groups re­
ceived more preparation in this area than did counselors in 
third class schools since only 31 individuals, or 53-^ per­
cent, had courses in administrative aspects of the guidance 
program.
One important part of the professional guidance train­
ing appears to be missing from the background of many coun­
selors. This is supervised counseling experience or intern­
ship. Ten counselors in first class schools, or 35*0 per­
cent, have had such experience, and 13 counselors in second 
class schools, or 4.0.6 percent, had training in this area.
As for counselors in first and second class schools, the lack 
of supervised counseling experience is also the weakest part 
of guidance training for counselors in third class schools 
since only 1? of them, or 29.3 percent, indicated such ex­
perience in professional background.
Undergraduate Majors and Minors
In all classes of schools, counselors are drawn pre­
dominately from a group who have completed undergraduate ma­
jors in some division of the social sciences. This was true 
of li; counselors in first class schools, or 50.0 percent, and 
it was also true for 1? counselors in second class schools.
or 53*1 percent. A check of Table 12 reveals that 21 third 
class school counselors, or 36.2 percent, completed majors 
in the social sciences. The English area accounted for the 
second highest group of majors with natural sciences rated 
third. Mathematics and education were the next two majors 
most often completed. Altogether there were ten broad 
areas of undergraduate majors for counselors in all classes 
of schools.
Undergraduate minors selected by counselors are some­
what comparable in order of preference to undergraduate 
majors. The social sciences are considerably above the 
others as will be seen from Table 13. English, education, 
natural sciences, and mathematics are the sequential list­
ing of undergraduate minors chosen most frequently. Minors 
were cnosen from eleven broad areas.
Graduate Majors and Minors
An examination of Table 11|. reveals a different picture 
in terms of the graduate majors completed. Professional ed­
ucation accounted for most of the graduate majors since 6if 
counselors, or 71.2 percent, completed a major in this area. 
It is especially interesting to note that within the broad 
area of the education major, there are 9 counselors, 32.1 
percent of those in first class schools, who had majored in 
guidance. This group is surpassed by counselors of second
TABLE 12
UNDERGRADUATE MAJORS OF COUNSELORS IN SCHOOLS OF THE FIRST, SECOND, AND THIRD
CLASS ’VITli NUMBER AND PERCENT OP COUNSELORS IN EACH
Undergraduate Majors
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. I^ercent
1. Business .......... 1 3.6 3 9.4 8 13.8 12 10.2
2. Education..... ... 5 17.9 5 15.6 5 8.6 15 12.7
3. English and re­
lated ............. 6 21.14. 5 15.6 8 13.8 19 16.1
k - Health and physi­
cal Education ..,.. 2 7.1 1 3.1 7 12.1 10 8.5
5. Home Economics ••.• 0 00.0 0 00.0 4 6.9 4 3.4
6. Industrial Arts ... 1 3.6 0 00.0 2 3.4 3 2.5
7. Mathematics .... . • 3 10.7 2 6.3 4 6.9 9 7.6
6. Music ...... . 0 00.0 0 00.0 2 3.4 2 1.7
9. Natural sciences 
and related ....... 3 10.7 7 21.9 12 20.7 22 18.6
10. Psychology ........ 3 10.7 1 3.1 1 1.7 5 4.2
Other Social 
Sciences .......... 11 39.3 16 $0.0 20 34.s 47 39.8
Total Social 
Sciences ..... . 1)4 50.0 17 53.1 21 36.2 52 Wi-.i
■P
TABLE 12 continued
u n d e r g r a d u a t e InAJORS OE COUMSELURS IN .SCHOOLS OF THE FIRST, SECOND, AND THIRD
CLASS •riTH NUi/.BER AND PERCENT OF COUNSELORS IN EACH
Tlndergrnduate Majora
la t Class 
28 Counsolors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No, Percent No. Percent
11. Other ............. 0 00.0 0 00.0 1 1.7 1 0.8
TABLE 13
UNDERGRADUATE MINORS OF COUNSELORS IN SCHOOLS OF THE FIRST, SECOND, AND THIRD
CLASS ’"ITH NUMBER AND PERCENT OF COUNSELORS IN EACH
Undergraduate Minors
1st
28
Class
Counselors
ènd Class 
32 Counselors
3rd
58
Class
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Business ......... 1 3.6 0 00.0 2 3.4 3 2.5
2. Education ......... 7 25.0 7 21.9 11 19.0 25 21.2
3. English and re­
lated ............. 6 21.^ 12 37.S 18 31.0 36 30.5
i|.. Foreign Language .. 2 7.1 2 6.3 3 5.2 7 6.0
5. Health and Phy­
sical Education ••• 1 3.6 1 3.1 1 1.7 3 2.5
6. Industrial Arts 0 00.0 0 00.0 3 5.2 3 2.5
7. Mathematics .... k 14.. 3 k 12.S 11 19.0 19 16.1
8 . Music ............ • 1 3.6 0 00.0 1 1.7 2 1.7
9» Natural Sciences 
and related ...... 3 10.7 6 18.6 13 22.4 22 18.6
10. Psychology ........ 2 7.1 5 15.6 1 1.7 8 6.8
Other Social 
Sciences .... . • • • • 9 32.1 1$ 46.9 20 34.5 44 37.3
•s:
TABLE 13 continued
UNDERGRADUATE MINORS OF COUNSELORS IN SCHOOLS OP THE FIRST, SEGiDND, AND THIRD
CLASS V;iTH NUMBER AND PERCENT OF COUNSELORS IN EACH
Undergraduate Minors
1st Class 
28 Counselors
2nd
32
Class
Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. i^ercent 1^ 0. Percent ^0. Percent iJo. Percent
Total Social 
Sciences .......... 11 39.3 20 62.5 21 36.2 52 44.1
11. O t h e r ........... 1 3.6 0 00.0 2 3 4 3 2.5
TABLE li|
GRADUATE MAJORS OP COUNSELORS IN SCHOOLS OP THE PIRST, SECOND, AND THIRD 
CLASS ’VITH NUMBER AND PERCENT OP COUNSELORS IN EACH
Graduate Majors
1st
28
Class 
Couna olors
ènd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Education (undes­
ignated) ......... 5 17.9 8 25.0 17 29.3 30 25.14-
Educational Ad­
ministration .... 17.9 5 15.6 12 20.7 22 18.6
Student Personnel 
and Guidance .... 9 32.1 li|. 8 13.8 31 26.3
Educational Psy­
chology . • «. ...... 1 3.6 0 00.0 0 00.0 1 0.8
Total Education 20 71.t 27 37 63.8 Qh 71.2
; 2. English and 
related ........ 2 7.1 2 6.3 0 00.0 k 3 4
3. Natural Sciences 
and related ...... 0 00.0 0 00.0 3 5.2 3 2.5
k - Psychology .... k l k - 3 5 15.6 1 1.7 10 6.5
1 Other Social 
Sciences ......... 2 7.1 2 6 .3 k 6 .9 8 6.8
Total Social 
Sciences ......... 6 21. 7 21.9 5 8.6 18 15.3
i s. Other .... ...... 3 10.7 1 3.1 2 3 .4 6 5.1
%8
class schools since li|, or 14.3.8 percent* majored in guid­
ance. In sharp contrast there are only 8 counselors in 
third class schools* or I3.8 percent* idio chose this major.
Except for the broad area of social science, no other 
major is to be especially noted. Sequentially, however* Eng­
lish and natural science would follow the social sciences.
The reporting of the social sciences was done in three parts 
so that the majors in psychology in first and second class 
schools would be apparent. There are 6 counselors in first 
class schools, or 21.ij. percent, and 7 counselors in second
class schools, or 21.9 percent, who took a major in the
broad area of the social sciences. Five counselors in third
class schools, or 8.6 percent* chose this major. It should
be noted in particular that of these figures on social sci­
ence majors, counselors in first class schools, or 14«3 
percent, and 5 second class school counselors* or 15*6 per­
cent, were majors in psychology. Only 1 counselor in third 
class schools* or 1.7 percent, reported this major.
Table 15 shows that the sequential listing of prefer­
ences for graduate minors places professional education first 
with the broad area of social science next, followed by the 
English area and the natural sciences. There are 35 counse­
lors in all schools, or 29.7 percent, who reported profes­
sional education as a minor. Of this group* it is worth not­
ing that 20 counselors, or 17.0 percent* stated that guidance
TABLE 15
GRADUAT!'; A: IN ORS OF 
CLASS
' COUNSELORS IN 
JTU NUMBER AND
SCHOOLS OF THE FIRST* SECOND, 
PERCENT OF COUNSELORS IN EACH
AND 'THIRD
1st Class 2nd Class 3rd Class Total
2c Counselors 32 Counselors 58 Counselors 118 CounselorsGraduate Minors
No. Percent No. Percent iïo. Percent No. Percent
1. Education (un­
designated) ....... 4 l4-3 2 6.3 4 6.9 10 8.5
Educational Admin­
istration ......... 1 3.6 3 9.11 1 1.7 5 4.2
Student Personnel
and Guidance...... 5 17.9 6 18.8 9 15.5 20 17.0
Total Education 10 35.7 11 14 24.1 35 29.7
2. English and re­
lated .... ........ 3 10.7 1 3.1 2 3.4 6 5.1
3. Natural Sciences
and related ...... 1 3.6 0 00.0 2 3.4 3 2.5
4" Psychology ........ 1 3.6 5 15.6 10 17.2 16 13.6
Other Social
Sciences .......... 2 7.1 1 3.1 9 18.2 12 10.2
Total Social
Sciences .......... 3 10.7 6 18.8 19 32.8 28 23.7
s. Other ............. 0 00.0 1 3.1 3 5.2 k 3.4
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was the speciality in the minor.
Counselors in third class schools were especially ac­
tive in choosing the social science minor as is indicated by 
the fact that 19 of them, or 32.8 percent, listed this as a 
graduate minor. Only 3 counselors in first class schools, 
or 10.7 percent, and 6 counselors in second class schools, ct* 
18.8 percent, reported this minor. Of each of these groups 
who chose the social science graduate minor, those within the 
narrower area of psychology should be reviewed. There are
10 counselors in third class schools, or 17.2 percent, who 
completed a graduate minor in psychology. Paralleling this 
group are counselors in second class schools of idiom or
IS.6 percent, reported the psychology minor. Only 1 coun­
selor in a first class school, or 3 percent, listed 
psychology as a graduate minor.
Teaching Fields in ^Rhlch Counselors are Certified
At this point immediately following a discussion of 
both undergraduate and graduate majors and minors, it seems 
desirable to review briefly the several teaching fields in 
which counselors are certified. As may be expected, the 
social sciences account for the largest number since 86 
counselors in all schools, or 72.9 percent, are certified 
in this area. An examination of Table 16 shows English is 
next highest with 1^ 6 counselors, or 39*0 percent. Rating 
third is the natural science area with 38 counselors, or
TABLE 16
TEACHING ElELDS IN WHICH COUNSELORS OF FIRST, SECOND, AND THIRD CLASS
SCHOOLS ARE CERTIFIED BY NUMBER AND PERCENT
Teaching Fields
1st
28
Glass
Counselors
2nd
32
Class
Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Business Education.. 1 3.6 2 6.3 12 20.7 IS 12.7
2. English and related . 9 32.1 12 37.S 25 il3.1 14.6 39.0
3 . foreign Language ... 0 00.0 0 00.0 3 5.2 3 2.5
Health and Physical 
Education .......... 3 10.7 1 3.1 8 13.8 12 10.2
5. Home Economics .... 0 00.0 0 00.0 S 8.6 5 14.. 2
6. Industrial Arts .... 2 7.1 0 00.0 7 12.1 9 7.6
7. Mathematics 7 25.0 8 25.0 17 29.3 32 27.1
8. Music ............... 1 3.6 0 00.0 6.9 5 14-.2
9 . Natural Sciences ... 6 21.^ 9 28.1 23 39.7 38 32.2
10. Social Sciences .... 22 78.6 27 81^ .1+ 37 63.8 86 72.9
VAk-*
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32.2 percent, although it is apparent that certification in 
this area is higher among counselors in third class schools 
than in schools of the first and second classes. Following 
the natural sciences is the mathematics area with 32 coun­
selors in all schools, or 27.1 percent, being certified in 
this area.
Two additional areas will be mentioned at this 
point. One is business education with 15 counselors, or 
12.7 percent, being certified, and it is particularly in­
teresting that 12 counselors in this group are from third 
class schools, or 20.7 percent of third class school coun­
selors. Health and physical education accounts for certifi­
cation of 12 counselors from all schools, or 10.2 percent. 
Other areas of certification include industrial arts, home 
economics, music, and foreign language.
Related Course Work 
An examination of responses regarding related pro­
fessional courses as reported in Table 17 shows that there 
are three areas of study in which the background of coun­
selors in all classes of schools is somewhat similar. Cre­
dit in tests and measurement courses was earned by 88 coun­
selors, or 7ii.6 percent. The average number of earned cre­
dits in this subject was 5*5 semester hours. A slightly 
smaller number of persons was enrolled in sociology courses.
TABLE 17
RELATED PROFESSIONAL COURSES COMPLETED BY COUNSELORS IN SCHOOIS OF THE FIRST,
SECOND, AND THIRD CLASS WITH NUMBER OF COUNSELORS, PERCENT,
AND AVERAGE SEMESTER HOURS IN EACH
Related Professional 
Courses
1st Class 
28 Counselors
And class 
32 Counselors
3rd Glass Total
Counselors 11Ô Counselors
No.
Per­
cent
Ave. 
Hrs. No.
Per­
cent
Ave. 
Hrs. No.
Per­
cent
Ave. 
Hrs. No.
Per­
cent
Ave. 
Hrs.
1. Adolescent Psy­
chology ...... 19 67.9 8.1 23 71.9 9.8 k2 72.4 k - 7 81f 71.2 9.8
2. Mental Hygiene .... 18 61)-.3 3.1 17 .93.1 3.2 29 43.1 4.3 60 90.8 3.2
3. Tests and Meas­
urements ........ 22 78.6 6.S 2k 79.0 9.7 k2 72.4 if.8 88 74.6 9.9
ij.. Anthropology ...... 11^ -3 2.6 1 3.1 2.0 3 5.2 3.9 8 6.8 3.1
5. Sociology ......... 19 67.9 10.ij. 27 81}..If 8.8 ifO 69.0 8.9 86 72.9 9.0
6. Social Work ...... ij- 14-3 8.3 1 3.1 3.0 9 8.6 9.if 10 8.5 6.3
7. Related Courses in 
Child Growth and 
Development ...... % 50.0 10.8 21 6^.6 9.9 29 50.0 7.3 61f 54-2 8.9
vnV)
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but average earned credits were higher than for tests and 
measurement courses. There are 86 counselors, or 72.9 
percent, #10 have completed sociology courses with an aver­
age of 9 semester hours for each counselor. It is interest­
ing to note that counselors in first class schools and third 
class schools are similar, and a higher percentage of them 
have taken class work in this area than is true of second 
class school counselors.
The third area of related subject matter drawing 
the highest percentage of counselors was adolescent psy­
chology. In this field of study 8i|. counselors had com­
pleted work, or 71*2 percent. These 81^  counselors earned 
an average of 5*8 semester hours in adolescent psychology.
Two additional areas of class work are worth noting. 
Sixty-four counselors, or 5^*2 percent, have completed 
courses in child growth and development with an average of 
6o9 semester hours. Here again counselors in first class 
schools and counselors in third class schools are compar­
able in the percentage taking such work, but there is a 
higher percentage of second class school counselors having 
related work in child growth and development. Another im­
portant area of background is that of mental hygiene in 
which 60 counselors, or 50.8 percent, had completed an aver­
age of 3*8 semester hours.
Well below any of the above areas of course work were
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anthropology and social work. Only a small group o f  coun­
selors had completed courses in these two areas. More 
counselors in first class schools than in second and third 
class schools had completed such work, but the percentage 
is still small.
Teaching Experience 
As might be expected from a group of counselors in 
the secondary schools, almost all of them have had one or 
more years of teaching experience at this level. Table 18 
reveals that 109 counselors, or 92. percent, have had such 
exoerience. Average years of teaching at this level are 
10.il years. Presumably the remaining 9 counselors, or 7.6 
percent, were in their first year of teaching at the second­
ary level when the survey was made.
Thirty.-five counselors, or 29.7 percent, had taught 
at the elementary school level. These individuals had I4..6 
average years of teaching at this level. It will be noted 
from Table I8 that a smaller percentage of counselors in 
second class schools than in first and third class schools 
had experience at this level.
Several counselors had teaching experience at the 
Junior high school level, but counselors in first class 
schools are more outstanding in this respect. Twelve first 
class school counselors, or 1^2.9 percent, had an average of
TABLE 18
KTTiViBi'.R OF COUNSELORS, PERCENT, AND AVERAGE TEACHING YEARS IN EACH 
ADMINISTRATIVE DIVISION FOR COUNSELORS IN SCHOOLS OF THE
FIRST, SECOND, AND THIRD CLASS
Administrative
1st Glass 2nd Class 3rd Class Total
28 Counselors 32 Counselors ^8 Counselors 118 Counselors
I '
uivlsions
No.
Per­
cent
Av. 
Hrs. No.
Per­
cent
Av. 
Hrs. No.
Per­
cent
Av. 
Hrs • No.
Per­
cent
Av. 
Hrs.
1. Elementary ScJiool 9 32.1 k . l 6 18.8 5.4- 20 31.8 4-.6 35 29.7 4.6
2. Junior High School., 12 4-2.9 3.9 5 IS.6 7.2 11 19.0 3.2 28 23.7 4.2
3. Senior High School.. 2^ 89.3 11.2 28 90.6 10.3 55 94-.8 10.1 109 92.4 10.4
I]., Junior College 8 28.6 9.9 k 12.S 7.3 1 1.7 3.0 13 11.0 8.5
5* Junior and Senior 
High School com- 
hined .............. 0 00.0 0.0 3 9.4 13.3 2 3.4 9.0 5 4.2 11.6
6. Senior High School 
and Junior College 
combined ........... 3 10.7 i6.o 1 3.1 7.0 0 0.0 0.0 k 3.4 13.8
7. College and
University ......... 1 3.6 6.0 0 0.0 0.0 1 1.7 2.5 2 1.7 5.3
Vn
O'
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3.9 years teaching in the junior high school compared with 
5 second class school counselors, or 15*6 percent, with
an average of 7*2 years and 11 third class school counsel­
ors, or 19.0 percent, with 3.2 average years.
There are 8 counselors in first class schools, or
26.6 percent, with teaching experience in a junior college. 
The average number of years of teaching for this group was
9.9 years. This is considerably higher on a percentage 
basis than for counselors in second and third class schools. 
Some counselors in these two classes of schools did report 
combined teaching experience in junior and senior high 
schools whereas this was not true of any counselor in first 
class schools.
Only four counselors in first and second class 
schools reported combined teaching experience in senior high 
school and junior college. There were two individuals, one 
in a first class school and one in a third class school, who 
reported teaching experience at the college level.
Counseling Zxperlence 
Since Kansas is a rural state with many small high 
schools which cannot support full-time counselors, perhaps 
it is not surprising that few counselors reported full-time 
counseling experience. According to Table I9 there are I9 
persons, or 16.I percent, who stated that they had been so
TABLE 19
NIJMBEH ÜP COUMSELOliS, PERCETJT, AND AVERAGE YEARS OP FULL-TIIvIE AND 
PART-TIME CGimSELING EXPERIENCE EOR COUNSELORS IN SCHOOLS 
UP THE PIRST, SECOND, AND THIRD CLASS
Counseling
Experience
1st Class 
2^1 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
Per- 
No. cent
Ave. 
Yrs ,
ï*er- Ave. 
No. cent Yrs.
Per- Ave. 
No^ cent Yrs.
Per- 
No. cent
Ave. 
Yrs.
1. Full-time Counsel­
ing ................ 13 14.6.1^. 6.2 1 3.1 8.0 5 8.6 2.2 19 16.1 5.2
2. Part-time Counsel­
ing ................ 21 75.0 k.s 31 96.9 3.7 i|.9 81j..S 4.3 101 85.6 4.1
CO
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employed, but the average number of years of full-time 
counseling experience was 5*2 years. Of this group of 19 
counselors, 11 persons, or 9*3 percent of the total group, 
had two years or less full-time counseling experience. It 
is interesting to note, however, that of counselors in 
first class schools, 13 counselors, or 46.1^ . percent, had 
full-time counseling experience with an average of 6,2 
years.
In making an analysis of part-time counseling exper­
ience, it was found that 101 persons, or 8^.6 percent, had 
worked under this plan with an average of 1^ .1 years. Table 
19 reveals that all but one counselor in a second class 
school had part-time counseling experience which involved 
at least one hour of assigned time which was set aside for 
counseling.
The combined total number of counselors in third 
class schools reporting full-time or part-time counseling 
experience is four less than the number of third class coun­
selors answering the questionnaire. Apparently four coun­
selors in third class schools were in their first year of 
counseling experience and were unable to report one or more 
years of such experience.
60
Work Experience Background Other Than Teaching
All broad areas of work experience background are 
well represented among the counselors in Kansas public sec­
ondary schools. The area representing the largest group, 
as will be seen from Table 20, is that of clerical and sales 
in which 82 counselors, or 69.5 percent, have had an aver­
age of 21.3 months experience. Third class school coun­
selors lead the other two groups in terms of the percent­
age represented. Closely paralleling the clerical and 
sales area is that described as professional, technical, 
and managerial. Seventy-five persons, or 63.6 percent, 
have an average of 26.6 months work experience in this 
field. The percentage of counselors in all classes of 
schools having such work experience is comparable.
Manual work is another area in which all classes of 
counselors have a similar background. In this field there 
are 60 persons, or ^0.8 percent, with an average of I8.3 
months of experience. The agriculture, marine, and for­
estry classification of work experience includes 51 coun­
selors, or li-3.2 percent, representing 3l}-.l average months 
of work.
Two additional broad areas are somewhat similar in 
terms of the total number of counselors represented, and 
both are below the other classifications of work background
TABLE 20
WORK EXPERIENCE BACKGROUND OTHER THAN TEACHING FOR COUNSELORS IN PIRST, 
SECOND, AND THIRD CLASS SCHOOLS WITH NUMBER OF COUNSELORS, 
PERCENT, AND AVERAGE MONTHS IN EACH AREA
Work Experience
1st
28
Class
Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
116 Counselors
No.
Per­
cent
Ave. 
Mos. No.
Per­
cent
Ave. 
Mos. No.
Per­
cent
Ave. 
Mos. No.
Per­
cent
Ave. 
Mos.
1. Professional, Tech­
nical, and Manager­
ial ............... 19 67.9 2i|..l 21 65.6 2k.2 35 60.3 29.k 75 63.6 26.6
2. Clerical and Sales. 16 57.1 22.4. 22 68.6 26.0 k k 75.9 18.5 82 69.5 21.3
3* Service Work ...... 11 39.3 17.5 10 31.3 19.8 15 25.9 25.0 36 30.5 21.3
k. Agriculture, Mar­
ine, and Forestry . 10 35.7 15.0 16 50.0 28.9 25 W . i 4-5.2 51 k3.2 3k.i
5* Mechanical ........ 7 25.0 21.k 6 18.8 9.2 20 34.5 Ik-5 33 28.0 15.0
6. Manual .......... 13 4-64 18.6 16 50.0 Ik. 8 31 53- k 20.0 60 50.8 18.3
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regarding the n\jmber of ccunselors with experience in the 
areas. In the field of service work which involves minis­
tering to the needs of others in various types of personal 
service activities, there are 36 counselors, or 30.5 per­
cent, who have had an average of 21.3 months of experience. 
There is a larger percentage of counselors in first class 
schools with this experience than in the other two classes 
of schools. In the mechanical area there are 33 counsel­
ors, or 28.0 percent, who have had an average of 15*0 months 
experience. More counselors in third class schools report 
work experience in this field than did counselors in first
and second class schools.
Summary
Men dominate the counseling scene in Kansas, and 
counselors in third class schools are generally less well 
trained than those in first and second class schools. A 
background in the social sciences is common among counsel­
ors, and professional education is the predominate graduate 
major. The years of teaching experience at the secondary 
school level rank above the years of teaching experience in 
all other administrative divisions. Guidance work in Kan­
sas is usually done on a part-time basis since only a few 
counselors have been employed as full-time counselors#
These individuals take to their guidance activities a wide
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variety of work experience in which white collar positions 
outnumber those often referred to as blue collar types of 
work#
CHAPTER IV 
INDIVIDUAL INVENTORY SERVICES 
Introduction
Before a counselor can work effectively with a stu­
dent he needs to know something about the student's back­
ground and abilities. This information should be reason­
ably uniform for all students.
The individual inventory service is one of the im­
portant guidance services upon which the success of other 
guidance services hinges. Certain tools and techniques are 
often suggested for making an inventory of a person's char­
acteristics. It was thought worthwhile, as a part of this 
study, to see which ones are commonly used in Kansas public 
secondary schools as well as the specific kinds of home and 
family background material recorded, the personal and social 
development qualities listed in the cumulative record, emd 
the kinds of scholastic progress and test information sec­
ured. An examination of the maintenance and use of cum­
ulative records in which students' characteristics have 
been inventoried was also considered necessary in under­
standing guidance programs.
65
Tools and Techniques for Securing Information about Pupils 
When gathering Information about pupils for the guid­
ance program, the personal data blank or questionnaire Is 
used by 101 counselors, or 85«6 percent, according to Table 
21. Information Is also obtained from pupils by means of 
the personal Interview by lOlf. counselors, or 86.1 percent.
All counselors In first class schools give appropriate 
group tests to pupils at the time of admission to the school 
and periodically thereafter. This Is also true of most coun­
selors In second class schools since 30 counselors, or 93.8 
percent, give such tests. Third class school counselors 
rank somewhat below this since 144» or 75*9 percent, give 
group tests at the time of admission and periodically there­
after. It Is Interesting to note, however, that the admin­
istration of tests to Individual students for supplementing 
the group testing program Is carried out In only two-thirds 
of first and second class schools. Nineteen counselors In 
first class schools, or 6?.9 percent, smd 21 counselors In 
second class schools, or 65.9 percent, administer supple­
mental tests, and only 22 counselors In third class schools, 
or 37.9 percent, do supplementary testing.
In attempting to obtain Information about pupils 5® 
counselors, or ii9.2 percent, have Interviews with parents, 
other family members, and Interested friends of the pupil.
TABLE 21
TOOLS AMD TECHNKHIES FOR OBTAINING INPORMTION ABOUT PUPILS IN PIRST,
SECOND, AND THIRD CLASS SCHOOLS V.TTH NUIABER AND PERCiiHT
OF COUNSELORS USING EACH
]7st Class Énd Class 3rd Class Total
28 Counselors 32 Counselors ^8 Counselors ll8 Counselors
___________________________ No. Percent ko. I^ercent No. Percent No. Percent
1. Personal data blanks, 2$ 89.3 31 96.9 77.6 101 8$.6
2. Individual inter­
views ..............  27 96.14- 27 50 86.2 10I4. 88.1
3. Group testing.....  26 100.0 30 93.8 75.9 102 86.i|.
I4.. Supplementary test­
ing ................  19 67.9 21 6S .6 22 37.9 62 52.5
5. Interviews with
parents ............  20 7I.I4. I3 i}.0.6 2$ I4.3.I 58 I4.9.2
6 . Home visits   6 21.14. 6 18.8 17 29.3 29 2I4..6
7. Conferences with
teachers ...........  I8 6I4..3 23 71.9 36 62.1 77 65.3
8. Records from send­
ing school ......... 22 78.6 2l|. 75.0 3I4- 58.6 80 67.8
9. Sociometric studies. I4. 1I4..3 5 15.6 7 12.1 I6 13.6
cr
TABLE 21 continued
TOOLS AND TECHNICITES FOR OBTAINING INFORMATION ABOUT PUPILS IN FIRST,
SECOND, AND I’HIRD CLASS SCHOOLS TITH NUMBER AND PERCENT
OF COUNSELORS USING EACH
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
10. Autobiographies .... 11 39.3 18 56.3 27 i^.6.6 56 47.5
11. Anecdotal records 11 39.3 16 $0.0 22 37.9 k9 14-1.5
12. Ratings by teachers , 18 61}-. 3 13 i^-0.6 11 19.0 42 35.6
13. Socio-economic 
ratings .... . 1 3.6 0 00.0 k 6.9 5 I4.2
li|.. Health reports .... 22 78.6 21 65.6 27 ij.6,6 70 59.3
15. Case studies ......
1
8 28.6 lil- ii-3.8 22 37.9 37.3
-nJ
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The percentage of counselors in second and third class 
schools who use this procedure are comparable, but the per­
centage of counselors in first class schools is somewhat 
higher than the other two groups. All schools are similar, 
however, in regard to counselors making visits to the home 
to obtain information about pupils. This is done by only 29 
counselors, or 2/^ .6 percent. Counselors in all classes of 
schools often have conferences with teachers of a pupil in 
order to obtain more information about him. This approach 
is utilized by 77 counselors, or 6 5*3 percent, but only 1|2 
counselors, or 35*6 percent, ask teachers to complete rating 
devices as a means of obtaining information about pupils.
Few third class school counselors use rating devices, but 
18 counselors in first class schools, or 61;..3 percent, find 
them helpful.
A different approach to obtaining information from 
teachers about pupils is the anecdotal record. This device 
provides information to I4.9 counselors, or ijJL.5 percent. All 
schools are somewhat comparable with a little greater use 
made of anecdotal records in second class schools.
Records of the school from which the student trans­
fers are of particular interest to counselors in first and 
second class schools. Twenty-two counselors in first class 
schools, or 78.6 percent, and 2l\. counselors in second class 
schools, or 75.0 percent, utilize the sending school records
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in contrast to 3I4. third class school counselors, or ^8.6 
percent.
Less than half the counselors draw upon autobio­
graphical material for information about the pupil as is 
noted by the fact that 56 counselors, or 1}.7.5 percent, use 
such material. There are fewer counselors in first class 
schools using this type of information. In all classes of 
schools counselors are somewhat similar in the use made of 
case studies. There are 44 counselors, or 37.3 percent, 
who make a case study when the need arises.
Another source of data utilized by counselors in some 
schools is the report on a student's physical condition and 
general health. Seventy counselors, or 59*3 percent, have 
access to health information, but there is a greater oppor­
tunity to use such information in first and second class 
schools.
Sociometric studies and socio-economic rating de­
vices are sometimes suggested as helpful in obtaining infor­
mation about students, but these are little used by counsel­
ors in Kansas public secondary schools. There are only 16 
counselors, or 13.6 percent, utilizing sociometric studies, 
and socio-economic rating devices are drawn upon by only 5 
counselors, or 4*2 percent#
70
Home and Family Background Found 
in the Cumulative Record
According to Table 22, all counselors in first and 
second class schools stated that the cumulative record of a 
student includes his name and his sex as well as the place 
and date of birth. The record also contains the full name 
of each parent or guardian, with the address, telephone num­
ber, and the occupation. Although most counselors in third 
class schools reported that the cumulative record contained 
such information, some of it is omitted in some schools.
Only a little over two-thirds of all counselors 
stated that the race, nationality, and birthplace of par­
ents were sought. This information is in the cumulative 
records used by 82 counselors, or 69*5 percent. Fewer 
counselors in first class schools than in second and third 
class schools reported that the citizenship status and 
educational level of parents were found in the cumulative 
record, but this information is asked of students by a lit­
tle over half the counselors responding.
The marital status of a student's parents is informa­
tion deemed to be of importance since it may influence his 
adjustment to school. All counselors in first class schools 
reported that this information was found in the cumulative 
record of a student, and 28 second class school counselors.
TABLE 22
HOME AND FAMILY fiACKGROUND INFORMATION OBTAINED BY COUNSELORS IN FIRST,
SECOND, AND THIRD CLASS SCHOOLS WITH NUMBER AND PERCENT OF
COUNSELORS USING EACH
1st
28
Class
Counselors
2nd Class 
32 Counselors
3rd
58
Class
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Name, sex, and
birth date ........ 28 100.0 32 100.0 55 9l).8 115 97.5
2. Names of parents .• 28 100.0 32 100.0 53 91.1) 113 95.8
3. Parents’ addresses• 28 100.0 32 100.0 55 9l)..8 115 97.5
i|.. Parents’ 
tiens ••
occupa-
28 100.0 32 100.0 52 89.7 112 9l).9
S. Parents’ lineage .. 18 61+.3 23 71.9 41 70.7 82 69.5
6. Parents’ 
ship ...
citizen-
12 42.9 19 59.1). 34 58.6 65 55.1
7. Parents' 
tional s
educa- 
tatus .... 11 39.3 19 59.1) 36 62.1 66 55.9
8. Parents’ 
status •
marital
28 100.0 28 87.5 42 72.1) 98 83.1
9» Persons 
home ...
in pupil's
27 96.4 30 93.8 52 89.7 109 92.1)
TABLE 22 continued
HOME AND FAMILY BACKGROUND INFORMATION OBTAINED BY COUNSELORS IN FIRST,
SECOND, AND THIRD CLASS SCHOOLS WITH NUMBER AND PERCENT OF
COUNSELORS USING EACH
1st
28
Class
Counselors
2nd Class 
32 Counselors
3rd
58
Class
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
10. Ages of siblings 16 37.1 19 3 9 4 36 62.1 71 60.2
11. Education of sib­
lings ............. 6 28.6 10 31.3 20 34.3 36 32.2
12. Occupations of 
siblings .......... 3' 17.9 7 21.9 16 27.6 28 23.7
13. Accomplishments of 
family ........... . 1 3.6 6 18.8 7 12,1 14 11.9
14. Family health 
status ............ 0 00.0 k 12.5 13 22.4 17 14.4
15. Family economic 
status ........ 6 21.4 7 21.9 13 25.9 28 23.7
16. Home attitude 
toward school .... 5 17.9 6 18.8 13 22.4 24 20.3
17. Facilities for 
home study......... 6 21.4 11 3 4 4 14 24.1 31 26.3
fu
TABLE 22 continued
HO.,iE AND FAf.ULY BACKGROUND INFORivlATION OBTAINED BY COUNSELORS IN
F’IRST, SECOND, AND THIRD GLASS SCHOOLS 'VITH NUMBER AND PERCENT
OF COUNSELORS USING EACH
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd
58
Class 
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
18. Plans for pupil’s 
future ............ 11 39.3 8 25.0 23 39.7 k2 35.6
19. Neighborhood con­
ditions ........... 1 3.6 8 25.0 10 17.2 19 16.1 w
714.
or 87*5 percent, and l\2 third class school counselors, or 
72,1|. percent, reported that this information was available* 
The cumulative records in most schools also give information 
concerning the person or persons with whom the pupil resides* 
Many records do not include information about the sib­
lings of a pupil, but 71 counselors, or 60*2 percent, re­
ported that the cumulative record contained such information. 
All classes of schools are similar in the percentage report­
ing for each class. Few records give information about the 
educational status or the occupations of siblings, and very 
few records include anything about the talents or accom­
plishments of family manbers or other near relatives. It 
is also 3 omewhat rare in all classes of schools for the 
health status of the family to be included in the cumulative 
record of a student, and only 28 counselors, or 23*7 percent, 
reported the inclusion of the economic status of the family. 
Nineteen counselors, or 16.1 percent, stated that neighbor­
hood conditions were noted in the record*
The attitude of the home toward school and toward the 
attendance of the pupil at school is included in the records 
of students according to the report of 2l\. counselors, or
20.3 percent. More records do include the plans of the par­
ents for the student*s future as will be noted by the report 
of lf2 counselors, or 35*6 percent, but second class schools 
are below first and third class schools regarding the record­
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ing of this information. Facilities for home study includ­
ing such things as family library, magazines, and conven­
iences for s tudy are in the records used by 31 counselors, 
or 26.3 percent.
Personal and Social Development Information 
Found in the Cumulative Record
According to Table 23 the cumulative records in most 
schools include information regarding special talents, 
achievements, and honors. The recording of this information 
was reported by 102 counselors, or 86.i|. percent. A stu­
dent's participation and leadership in school activities is 
another item of information frequently found in the cumula­
tive record according to the report of 110 counselors, or 
93-2 percent. Membership and leadership in out-of-school 
groups is less often listed in the cumulative record; how­
ever, 72 counselors, or 6l.O percent, stated that this type 
of information on students was available, but it will be 
noted tnat more records in schools of the first class con­
tain this type of information.
Some schools are apparently not too concerned about 
how a student spends his time away from school since only 
71 counselors, or 60.2 percent, stated that employment away 
from school is listed in the record. Even of less concern 
is the student's use of leisure time since only 5l coun­
selors, or L 3 .2 percent, reported that this information was
TABLE 23
PE1-,S(;NAL AND SOCIAL DEVELOPPENT INFORMATION OBTAINED BY COUNSELORS
IN FIRST, SECOND, AND THIRD CLASS SCHOOLS YÆTH NUMBER
AND PERCENT OF COUNSELORS FOR EACH AREA
1st Class 2nd Class 3rd Class Total
20 Counselors 32 Counselors 58 Counselors 110 Counselors
___________________________ No. Percent No. Percent No. Percent No. Percent
1# Achievements and
honors   2i^. 85.7 30 93.8 10 62.8 102 86.1^
2. School club partici­
pation   26 92.9 29 90.6 55 9i^ -.8 110 93.2
3. Out-of-school clubs. 21 75.0 19 59.4 32 55.2 72 6I.O ^
4 . Expressed interests
and plans   23 82.1 29 90.6 45 77-6 97 82.2
5. After school em­
ployment   20 71.4 22 68.8 29 50.0 71 60.2
6. Use of leisure time. 11 39.3 16 50.0 24 4l.4 51 43.2
7. Conduct r e c o r d   20 71*4 19 59.4 28 49*3 67 58.8
8. Social relationship
problems   10 35.7 13 40.6 21 36.2 44 37.3
9 . Teachers’ ratings .. I9 67.9 I6 50.0 17 29.4 52 44*1
TABLE Q continued
PERSONAL AND SOCIAL DEVELOPMENT INFORMATION OBTAINED BY COUNSELORS
IN FIRST, SECOND, AND THIRD CLASS SCHOOLS V/ITH NUI»1BER
AND PERCENT OF COUNSELORS FOR EACH AREA
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
10, Attendance record.. 25 99.3 30 93.8 k k 75.9 99 83.9
11. Measured interests. 85.7 29 90.6 k o 69.0 93 78.8
12. Special aptitude 
tests.....  ...... 17 60.7 19 59.4 1+3 74.1 79 66.9
13. Personality tests.. 13 16 50.0 33 56.9 62 52.5
-j
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available,
A student's conduct or citizenship record is more of­
ten available in the cumulative records of first class 
schools than in second and third class schools according 
to the report of 20, or 71.1*. percent, of the counselors in 
first class schools. All classes of schools are similar in 
making notations in the cumulative record concerning a stu­
dent's difficulties or problems in social relationships. 
Forty-four counselors, or 37*3 percent, indicated that the 
cumulative record included such information. Another it«n 
relative to school adjustment is the attendance and tardi­
ness record. On this point 99 counselors, or 83«9 percent, 
reported that the cumulative record included such informa­
tion. Teachers* ratings on personality and character traits 
are more often included in the cumulative record of first 
and second class schools than those of third class schools. 
This Is noted by the fact that 19 counselors in first class 
schools, or 67.9 percent, and I6 counselors in second class 
schools, or 50.0 percent, as compared to I7 counselors in 
third class schools, or 29.1*. percent, reported the inclusion 
of teacher ratings.
Standardized tests and inventories may be useful in 
revealing information about a student's personal and social 
development. The results of measured interests are often 
helpful In working with students. Many schools administer
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such teats, but these data are more often found in the cum­
ulative records of first and second class schools than in 
those of third class schools; however, a total of 93 coun­
selors, or 78.8 percent, revealed that the results of meas­
ured interests were available.
Special aptitude tests are also helpful in under­
standing a student, and while these are administered more 
often in third class schools than in first and second class 
schools, a total of 79 counselors, or 66.9 percent, report­
ed that the cumulative record contained information of this 
type. All classes of schools are comparable, however, in 
the recording of the results of personality tests and in­
ventories. Sixty-two counselors in all schools, or 52.5 
percent, stated this type of information was included in 
the cumulative record.
Scholastic Progress and Test Information Included 
in the Cemulative Record
All counselors in first and second class schools 
stated that cumulative records have recorded in them the 
names and locations of other schools attended by the student 
with the dates of attendance. It will be noted from Table 
2l| that most third class counselors, 51, or 87.9 percent, 
indicated that these data were included. In answering the 
question concerning the inclusion of a student*s complete 
academic record in the cumulative record, IO8 counselors, or
TABLE 2k
SCHOLASTIC PROGRESS AND TEST INFORMATION DATA OBTAINED BY COUNSELORS IN
FIRST, SECOND, AND THIRID CLASS SCHOOLS V/ITH NUMBER AND
PERCENT OF COUNSELORS FOR EACH AREA
1st Class 2nd Class 3rd Class 'ïotal
23 Counselors 32 Counselors $8 Counselors ll8 Counselors
___________________________ No. Percent No. Percent No. Percent No. Percent
1. Previous schools at­
tended   23 100.0 32 100.0 51 87.9 111 9^.1
2. Comolete academic
r e c o r d .............  2? 96.1^. 31 96.9 50 86.2 IO8 9I .5
3» Curriculum selected. 16 57.1 21 65.6 31 53^4- 68 57.6
Ij.. Achievement test
data   27 96.14- 29 90.-6 1^ 6 79.3 102 86.14.
5. Intelligence test
data ...............  27 96.14- 32 100.0 I4.9 81*..5 IO8 91.5
6. Later training or
education .......... 16 57.1 17 53.1 32 55.2 65 55.1
7. Explanation of fail­
ure    13 lj.6 .14. 11 ^ k*k 21 36.2 I4.5 38.1
6. Scholastic dis­
tinctions .......... 19 67.9 26 81.3 45 77.6 90 76.3
00
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91*5 percent, stated that courses with dates, marks, and 
credits were listed,
The curriculum of courses with record of changes and 
reasons for changes are not recorded in many schools. Sixty- 
eight counselors, or 57*6 percent, reported the listing of 
such Information. Reasons and explanations for failures are 
not often listed according to the report of counselors, 
or 38.1 percent, but scholastic distinctions are frequently 
included since 90 counselors, or ?6,3 percent, stated such 
information was given in the cumulative record. Only a lit­
tle more than half the counselors reported that a student’s 
subsequent entry to other educational institutions or train­
ing facilities was recorded.
Most counselors reported that results of achievement 
and intelligence tests were recorded in the cumulative rec­
ord. One hundred and eight counselors, or 91*5 percent, re­
ported the recording of intelligence test results, and 102 
counselors, or 3 6 . percent, reported the inclusion of 
achievement test scores. In each case, however, counselors 
in third class schools do not as often as counselors in 
first and second class schools report the listing of these 
data.
Maintenance and Use of Pupil Information 
A check of Table 25 reveals that counselors in first
TABLE 25
.uAIÎITEKAMCE AND IIDK OD PUPIL INFORMATION BY COUNSELORS IN FIRST,
SECOND, AND THIRD CLASS SCHOOLS V/ITH NUMBER AÎ^ D PERCENT
OF COUNSELORS FOR EACH AREA
1st
28
Class
Counselors
2nd Class 
32 Counselors
3rd Class 
53 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1, Permanent value
data retained ...w. 26 92.9 25 78.1 31 53.4 82 69.5
2. Data in sequential 
order ............. 16 57.1 2 k 75.0 29 50.0 69 58.5
3. Codes and markings 
explained........ 18 6if.3 20 62.5 2 k 41.4 63 53.4
if. Graphing utilized . 8 28.6 12 37.5 20 34.5 40 33.9
Transfer record 
examined .......... IS 53.6 18 56.3 27 4.6.6 60 50.8
6 . Records consulted . 23 82.1 28 87.5 4.7 81.0 98 83.1
7. Forms simplified .. 20 71.)+ 27 41 70.7 88 74.6
8. Records filed .... 26 92.9 31 96.9 48 82.7 105 89.0
9. Records used for 
planning .......... 2 k 85.7 30 93.8 42 72.4 96 81.4
03rv)
TABLE 25 continued
:.îAi:n'ENAKCE a un us e of p u p i l i n f o r m t i o n  by c o u n s e l o r s in f i r s t ,
SECOND, a n d t h i r d  CLASS SCHOOLS 'A'lTH NUMBER AND PERCENT
OP COUNSELORS FOR EACH AREA
1st
28
Class
Counselors
2nd Glass 
32 Counselors
3rd
58
Class
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
10. Records accessiblo. 27 96.14. 30 93.8 1+5 77.6 102 86.14.
11. Counselors provide 
d a t a .............. 23 82.1 26 81.3 37 63.8 66 72.9
12. Unauthorized per­
sons denied access 
to records ........ 25 89.3 26 81.3 k$ 77.6 96 81.14.
OD
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class schools indicated a distinction is made between data 
of permanent value and those of temporary value with only 
the former being preserved in the permanent cumulative 
record. Twenty-six first class school counselors, or 92*9 
percent, reported this distinction in contrast to 25 second 
class school counselors, or 78.1 percent, and 31 third class 
school counselors, or 53*4 percent.
Pupil records may be somewhat better organized in 
second class schools since 21^ . counselors, o r 75*0 percent, 
stated that data are periodically entered in sequential or­
der so that relationships and progress can be easily traced. 
In regard to the sequential listing of data, the report of 
counselors in first and third class schools is somewhat sim­
ilar. Not all schools explain on the cxamulative record form 
the codes and marking systems used in recording data, but 63 
counselors, or 53*4 psrcent, stated that an explanation was 
given. There is no widespread use of graphs in cumulative 
records to Indicate relative progress of students since only 
kO counselors, or 33«9 percent, stated that graphing was 
utilized. Although the cumulative record forms in some 
schools apparently are cumbersome, 88 counselors, or 74.6 
percent, reported that the forms used provide for easy and 
accurate recording of data and are usable sources of informa­
tion.
Students who transfer from another school are fre-
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quently enrolled before the cumulative record is examined. 
Only 60 counselors, or 50.8 percent, reported that a stu­
dent’s enrollment would be delayed until there was an op­
portunity to do this. Good use is made, however, of pupil 
records in cases involving choice of courses or vocation and 
problems involving attendance, failure, conduct, and other 
items dealing with pupil progress. This use of the cumula­
tive record was reported by 98 counselors, or 85.1 percent.
Cumulative records are used to assist a pupil with 
self-appraisal in many schools, but a greater use is re­
ported in first and second class schools than in third class 
schools. Since only 96 counselors, or 81.4 percent, report 
this use, it would appear that some schools reserve the 
cumulative record for use by teachers, counselors, and ad­
ministrators.
Many schools maintain the cumulative record of a stu­
dent while he is in school and file it for reference after 
he has left school. This procedure for handling records is 
reported by 105 counselors, or 89.0 percent. Apparently 
most first and second class schools make the cumulative re­
cords of students readily accessible to all who are author­
ized to use them since 27 first class school counselors, or 
96.4 percent, and 30 second class school counselors, or 93*8 
percent, reported the accessibility of records. This is in 
contrast to 45 third class school counselors, or 77.6 percent.
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who reported on the availability of records*
All classes of schools take about the same stand on 
preventing unauthorized persons access to the confidential 
records of students since counselors, or 81 .Ij. percent, 
declare that the records are not available to unauthorized 
Individuals. Counselors In first and second class schools 
will provide Information from their own confidential files 
to assist teachers In helping pupils. One must assume that 
this Is done with discretion In consideration of the persons 
Involved and the problem. Twenty-three first class school 
counselors, or 82.1 percent, and 26 second class school 
counselors, or 81.3 percent, give Information from their 
confidential files if necessary, but only 37 third class 
school counselors, or 63.8 percent, reveal such information.
Summary
Information about pupils Is secured frequently by 
personal interviews as well as personal data blanks or ques­
tionnaires. Appropriate group tests are administered, but 
anecdotal records and autobiographical materials are used 
only occasionally to obtain Information about students. So­
ciometric studies and socio-economic ratings are rarely made.
The comprehensiveness of home and family background 
material found in the cumulative record varies considerably 
among schools. This is also true of Information on personal 
and social development. Scholastic progress and test informa*
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tion are the most frequently recorded data.
There are variations among schools regarding the 
different aspects of maintaining and using pupil informa­
tion, but those data of permanent value are carefully filed 
in almost all schools. Those data are used in helping stu­
dents select courses and vocations and in assisting with 
problems of pupil progress.
CHAPTER V 
ADDITIONAL GUIDANCE SERVICES 
Introduction
Informational services are an important aspect of a 
guidance program. These services include the supplying of 
information to students about occupations, training oppor­
tunities, financial assistance, and other environmental in­
formation. This material must be presented in some organ­
ized fashion if it is to be of the utmost value to students.
Counseling services to students should be organized 
upon a foundation recommended as being desirable. Commonly 
accepted interviewing procedures should be utilized.
Basic services of a guidance program often include 
three other types of activities. These are placement ser­
vices, follo%“up services, and orientation services. Coun­
selors in Kansas public secondary schools were asked to 
respond to questions on each of these services as well as 
informational and counseling services so that an appraisal 
of their acceptance and use could be made and reported.
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89
Informational Services 
Informational materials of many types are needed by 
students to assist them in making various decisions. Table 
26 presents the informational services utilized by counsel­
ors in Kansas public secondary schools. It shows that 99 
counselors, o r 83.9 percent, reported that unbound current 
educational and occupational material is maintained and 
filed for use by students* Books on occupations are readily 
available to students according to the reply of 96 counsel­
ors, or 81. percent.
Posters, charts, photographs, and exhibits of many 
types may be utilized to catch the interest of students 
about educational and occupational opportunities. There is 
a greater use of these items by counselors in second class 
schools than those in first and third class schools. Twenty- 
four second class school counselors, or 75*0 percent, utilize 
these materials, whereas only16 first class school counsel­
ors, or 57»1 percent, and 36 third class school counselors, 
or 62.1 percent, use such items*
An index of current occupational materials is use­
ful to help keep the file up to date, and three-fourths of 
the counselors in first class schools and in second class 
schools have an index available in contrast to 26 third 
class school counselors, or 1^ .8.3 percent. Most schools do
TABLE 26
INFORMATIONAL SERVICES USED BY COUNSELORS IN FIRST, SECOND, AND THIRD CLASS
SCHOOIS V.TTH NUMBER AND PERCENT OP COUNSELORS IN EACH
Ist Class 2nd Class 3rd Class Total
20 Counselors 32 Counselors $8 Counselors 116 Counselors
____________________________ No. Percent No. Percent No. Percent No. Percent
1. Unbound materials
f i l e d   26 92.9 27 4.6 79.3 99 83.9
2. Books on occupations. 2l\. 8^.7 28 87.5 1+4 75»9 98 8l,i|.
3. Guidance materials
displayed........ I6 57.1 2I4. 7^.0 36 62.1 76 6l4-.it. o
I4.. Occupational index .. 21 70.0 2I4. 70.0 28 I4.8.3 73 6I .9
5. Training directories 
available   27 96.14. 32 100.0 53 91.^ 112 914..9
6. Current catalogues
f i l e d ............  27 96.14- 31 96.9 00 94.. 8 113 90.8
7. Financial assistance 
data   26 92.9 31 96.9 k2- 72.14. 99 83.9
8. Local community data. 11 39«3 17 03.1 23 39.7 01 il3.2
9. Local persons iden­
tified   21 70.0 18 06.3 2I4. I4-I.I4- 63 03.I4-
VÛ
TABLE 26 continued
INFORMATIONAL SERVICES USED BY COUNSELORS IN FIRST, SECOND, AND THIRD CLASS
SCHOOLS ”/ITH NUMBER AND PERCENT OF COUNSELORS IN EACH
1st Class 
23 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Gounselois
No. Percent No, Percent No. Percent No. Percent
10. Materials on under-, 
standing one’s self 
are available ..... 25 89.3 28 87.$ i(-6 79.3 99 83.9
vO
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have director!ea of colleges and other training opportuni­
ties available for use as is evident by the fact that 112 
counselors, or 9^*9 percent, have such directories. Schools 
generally maintain a file of current catalogues of various 
types of schools and training facilities or obtain them 
when they are needed. One hundred thirteen counselors, or 
95«8 percent, reported such a file*
Current information regarding scholarships, loans, 
and other financial assistance to pupils is available in 
most first and second class schools according to the report 
of 26 first class school counselors, or 92*9 percent, and 31 
second class school counselors, or 96.9 percent* Third 
class schools are not as active in maintaining a file of 
this kind of information, but I4.2 counselors, or 72. per­
cent, reported a file of this type in third class schools* 
First and third class schools are approximately the 
same with regard to maintaining current information about 
occupations and placement within the local community. Sec­
ond class schools are a little more active in this, but only 
51 counselors in all schools, or i|.3.2 percent, have such a 
file. Counselors in first class schools are more active 
than the other two groups in regard to identifying local 
community agencies and persons who are willing and able to 
give individual pupils accurate occupational and training 
information. Altogether there are 63 counselors, or 53«4-
93
percent, who report that this information is filed and who 
infer that referral will be made where appropriate.
One kind of information often sought by students 
is that dealing with personality growth and development, 
family relationships, boy-girl relationships, and similar 
materials designed to help the adolescent understand him­
self and his association with others. All classes of 
schools are comparable in making such materials available 
to students. There were 99 counselors, or 83*9 percent, 
who stated that books and pamphlets on these subjects are 
obtained and displayed for the use of students.
General Principles of Counseling Services
One general principle often suggested for the organ­
ization of guidance services is that counseling opportuni­
ties should be available at some time during the regularly 
scheduled school day for all pupils enrolled. First class 
schools, according to Table 27, may observe this recom­
mendation more frequently than do second and third class 
schools. It will be noted that 95 counselors in all 
schools, or 80.S percent, reported affirmatively on this 
principle.
Only a little more than half the counselors indicat­
ed that counseling time to the extent of at least one coun­
seling period a day for each one hundred pupils enrolled is 
provided. Specifically, 6ij. counselors, or percent.
TABLE 27
GENERAL PRINCIPLES OP COUNSELING SERVICES OBSERVED BY COUNSELORS IN FIRST,
SECOND, AND THIRD CLASS SCHOOLS WITH NUMBER AND PERCENT OP
COUNSELORS IN EACH
1st Glass 2nd Class 3rd Class Total
28 Counselors 32 Counselors ^8 Counselors II8 Counselors
__________________________No. Percent No. Percent No. Percent No. Percent
1. Counseling for all
students    26 92.9 26 81.3 W  74-.! 95 80.5
2. One period per 100
pupils   15 53.6 11 3 ^ 4  38 65.5 6I4. 5I4-2
3. Counselor or stu­
dent initiated .... 28 100.0 32 100.0 58 100.0 II8 100.0
l|.. Decisions in coun­
seling ............  27 9 6 4  30 93.8 55 94.8 112 94.9
5 . School affairs
participation  25 89.3 32 100.0 57 98.3 H 4  96.6
6 . Outside agency con­
tacts   2}\. 85.7 29 90.6 51 87.9 104 88.1
7. Administrative
duties   21 75.0 22 68.8 37 63.8 80 67.8
8. Adequate office
space    22 78.6 20 62.5 29 50.0 7I 60.I
TABLE 27 continued
GENERAL PRINCIPLES UP COUNSELING SERVICES OBSERVED BY COUNSELORS IN FIRST, 
SECOND, AND THIRD CLASS SCHOOLS WITH NUl^ IBER AND PERCENT OF
COUNSELORS IN EACH
1st
28
Class
Counselors
2nd Class 
32 Counselors
3rd
58
Class 
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
9 . Clerical assist­
ance ............. 16 57.1 I k 43.8 21 36.2 51 43.2
10. Emergency inter­
views ............ 26 92.9 23 71.9 48 82.8 97 82.2
nOvn
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stated that this principle was observed. It is Interesting 
to note from Table 2? that 38 third class school counsel­
ors, or 65*5 percent, work in a school where this propor­
tion of time is provided. Of the three classes of schools, 
it appears that guidance programs in second class schools 
are the least able to plan this division of time since 
only 11 counselors, or percent, reported such an ar­
rangement. All of the counselors responding, however, 
stated that interviews might be either pupil or counselor 
initiated.
Counseling services are available to handle emer­
gency situations requiring interviews according to the re­
port of 97 counselors, or 62.2 percent. Such arrangements 
are more readily available in first and third class schools 
than in second class schools.
A very small percentage of counselors take respon­
sibility for decision making during the counseling inter­
view. One hundred twelve counselors, or 94»9 percent, re­
ported that although the counselor assists with decision 
making, the student and his parents are given the full res­
ponsibility for the conclusions reached and the action 
planned.
Although most counselors maintain a close relation­
ship with students by actively participating in school af­
fairs, it will be noted that all second class school coun-
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3elors and all but one counselor in a third class school 
reported such participation. Counselor contacts with 
agencies In the community that influence education are 
maintained by lOl^ . counselors, or 88.1 percent.
A little over two-thirds of the counselors are free 
from administrative and supervisory duties which might im­
pair desirable relations with pupils, teachers, parents, or 
community agencies. There are 80 counselors, or 67.8 per­
cent, who indicated that such duties are not assigned to 
than. As a result this means that 38 counselors, or 32.2 
percent, do have administrative and supervisory duties as­
signed. This parallels the report of a similar question 
asked of administrators. (See Item 10, Table ?.)
Counselors apparently would not agree with admin­
istrators on the adequacy of office space, equipment, and 
materials including records, files, tests, and similar 
items. Although ?1 counselors, or 60.I percent, believe 
that sufficient assistance is given in this area, they ap­
parently do not quite agree with administrators in the con­
cept of ’’adequacy" according to a comparison of Item 8, 
Table 27, with items 7 and 8, Table 6. There is a closer 
parallel of the responses of administrators and counselors 
on the amount of clerical help provided, but counselors in 
item 9 of Table 27 report semewhat leas clerical help than 
do administrators in item 6, Table 6.
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Interviewing Principles and Procedures 
Many counselors prepare for each scheduled Interview 
by studying all data pertinent to the counseling problem, 
but a few counselors fall to do this. It will be noted 
from Table 28 that this principle Is followed by more first 
and third class school counselors than by those In second 
class schools, but altogether 101 counselors, or 85*6 per­
cent, attempt to prepare for the Interview. Where a pro­
blem may Involve a series of Interviews, recognition is 
made of this fact and plans made accordingly by 101 coun­
selors, or 85*6 percent.
When a problem Is beyond the skill of the counselor 
or in the Instance when It may be handled more effectively 
by another person, this Is recognized and referral made to 
the appropriate person or agency by 109 counselors, or 92*t 
percent. The responses of counselors In all classes of 
schools are similar In this respect as they are In observa­
tion of the principle that all Interviews should be conduct­
ed In private. There are 108 counselors, or 91*5 percent, 
who believe In this approach to the counseling interview.
An examination of the responses of all counselors re­
veals that all but one counselor In a second class school 
encourage pupils to express themselves freely during coun­
seling Interviews. Most counselors believe that they avoid
TABLE 28
INTERVIEWING PRINCIPLES AND PROCEDURES OBSERVED BY COUNSELORS
IN FIRST, SECOND, AND THIRD CLASS SCHOOLS VZETH NUMBER
AMD PERCENT OF COUNSELORS IN EACH
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd
58
Class
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Reviews data ...... 26 92.9 24 75.0 51 87.9 101 85.6
2. Recognizes pro­
blems .............. 2I4. 8^.7 26 81.3 51 87.9 101 85.6
3. Make6! referral .... 26 92.9 31 96.9 52 89.7 109 92. k
k - Privacy for inter­
views ............... 26 92.9 29 90.6 53 91.3 108 91.5
S. Encourages free ex­
pression .......... 28 100 .0 31 96.9 58 100.0 117 99.2
6. Avoids domination .. 28 100.0 29 90.6 56 96.6 113 95.8
7. Accepts pupil ...... 27 96.4 29 90.6 56 96.6 112 9 k -9
8. Decisions accept­
able to pupil ..... 28 100.0 29 90.6 58 100.0 115 97.5
9. Develops self- 
reliance ........... 28 100.0 30 93.8 57 98.3 115 97.5
vD
TABLE 2B continued
INTERVIEWING PRINCIPLES AND PROCEDURES OBSERVED BY COUNSELORS
IN FIRST, SECOND, AND THIRD CLASS SCHOOLS WITH NUMBER
AND PERCENT OF COUNSELORS IN EACH
lat Class 2nd Class 3rd Class Total
28 Counselors 32 Counselors ^8 Counselors 118 Counselors
___________________________ No. Percent No. Percaa t No, Percent No. Percent
10. Keeps written re­
cord   l6 57.1 17 53.1 26 1^.8 59 50.0
11. Confldentfel in­
formation   28 100.0 31 96.9 58 100.0 II7 99.2
12. Provisions for
follow-up   2 k 85.7 22 68.8 i).6 79*3 92 78.0
oo
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domination of interviews with students, and they also be­
lieve that they are successful in accepting the pupil as he 
reveals himself without expressing values on the pupil's re­
marks. The total responses of counselors Indicate that all 
but three counselors in second class schools try to work on 
the principle that decisions reached in the interviews must 
be emotionally and intellectually acceptable to the pupil.
An aim of most counselors is to assist the student in becom­
ing increasingly self-reliant as is noted by the affirmative 
response of 11$ counselors, or 97*5 percent.
Apparently many counselors rely upon memory to retain 
the facts of interviews with students, since only half of 
those responding indicate that a written record of the inter­
views is made. A widely endorsed principle is that of the 
careful and professional handling of confidential informa­
tion. All but one counselor idao was in a second class 
school replied favorably to the item concerning this. The 
provision for follow-up and assistance to those pupils who 
have had counseling interviews is made to a greater extent 
in first and third class schools than in second class 
schools, but a total of 92 counselors, or 78.0 percent, 
indicates the acceptance of the concept when desirable.
Placement Services 
Perusal of Table 29 will reveal that schools do not 
give the assistance in placement services of all types that
TABLE 29
PLACEMENT SERVICES OF COUNSELORS IN FIRST, SECOND, AND THIRD CLASS
SCHOOLS WITH NUIrfBER AND PERCENT OF COUNSELORS PERFORMING EACH
1st Class 2nd Class 3rd Class Total
28 Counselors 32 Counselors §8 Counselors II8 Counselors
___________________________No* Percent No. Percent No. Percent No» Percent
1. Aids in training
for drop-out .......  6 21.1^ . 13 1^0.6 15 25*9 3^ 28.8
2. Aids in training
for graduate ....... 16 57*1 2i|. 75*0 1^-3 74-»l 83 70*3
3* Part-time employ­
ment ................. 13 4.6.14. 20 62.5 22 37.9 55 lf.6.6
4.. Eknployment for
drop-out   2 7.1 5 15.6 7 12.1 II4. 11.9
5. Employment for
graduate ............  12 4.2.9 17 53.1 3% 53*4 60 50.8
6. Joint placement
services   9 32.1 I8 56.3 17 29.3 44- 37.3
7. Placement data
recorded............   10 35.7 13 40.6 13 22.4. 36 30.5
8. Utilizes placement
data ................  13 4.6.4 11 34.4 20 34*5 44 37.3
Oro
TAPiLE 29 continuod
PLACEI.IEP^ T SERVICES OF COUNSELORS IN FIRST, SECOND, AND THIRD CLASS 
SCHOOLS VITH NUMBER M D  PERCENT OF COUNSELORS PERFORMING EACH
1st Class 
28 Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
9 . Placement for ad­
justment .......... . 16 57.1 17 53.1 18 31.0 51 ifj.2
o
w
lOl^.
are often recommended as being desirable. Placement in the 
next step in a student's life whether it be to training, to 
change his curriculum, or to work experience, is one part 
of a program of guidance services. Counselors in second 
class schools more than those in first and third class 
schools assist pupils who withdraw from school to obtain 
additional education or training. Altogether there were 
3k- counselors, or 28.3 percent, who indicated that such 
help was given. Even less help is given those students 
who withdraw from school in finding employment as seen by 
the fact that only 11^  counselors, or 11.9 percent, give 
assistance of this type#
Graduates of second and third class schools are 
given more help in obtaining additional education or train­
ing than are graduates of first class schools. A total of 
83 counselors, or 70.3 percent, responds favorably to this 
item. Slightly over half of the counselors responding as­
sist graduates in obtaining suitable employment. It will 
be noted from Table 29 that the practices of counselors 
from all classes of schools are similar in this respect with 
a total of 60 counselors, or 50.8 percent, providing such 
assis tance.
The coordination of school placement services with 
similar services of community agencies is reported by I6 
second class school counselors, or ^6.3 percent. Responses
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of counselors in first and third class schools revealed 
that 9 first class school counselors, or 32.1 percent, and 
17 third class school counselors, or 29*3 percent, attempt 
to coordinate school placement with services of community 
agencies. Second class schools are more concerted in their 
efforts to assist pupils in securing part-time and vacation 
employment since this assistance is given by 20 counselors, 
or 62.5 percent. Such assistance which often involves 
close association with community placement agencies is 
given by 13 first class school counselors, or 1^.6.percent, 
and 22 third class school counselors, or 37*9 percent.
Less than a third of the counselors record placement 
information about students and make it available for cum­
ulative records. First and second class school counselors 
are a bit more active in this respect, but only a total of 
36 counselors from all classes of schools, or 30*5 percent, 
places this information in the permanent file. It naturally 
follows, perhaps, that if placement information is not 
recorded, it would be difficult to accumulate and organize 
such information for the improvement of the educational pro­
gram. It was reported, however, by counselors, or 37.3 
percent, that such information is utilized for planning and 
revising the total school program. In light of the over-all 
school policy regarding placement, $1 counselors, or lf3.2 
percent, recommend changes in the placement of pupils to
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facilitate better adjustment within the schools. It will 
be noted that more attention is given to this matter by 
counselors in first and second class schools than in third 
class schools.
Follow-up Servi ces
Professional literature in the field of guidance 
services places considerable stress upon follow-up ser­
vices as an important aspect of a guidance program. Des­
pite this emphasis few counselors replied affirmatively to 
questions covering this topic. An examination of Table 30 
reveals that more follow-up services are rendered by coun­
selors in second class schools than by those in the other 
two classes of schools. It will be noted, however, that 
third class school counselors surpass those in first class 
schools in providing follow-up services.
Not many schools conduct periodic surveys of activi­
ties of all school-leavers including drop-outs since only 
12 counselors, or 10.2 percent, make this type of survey. 
There is more activity in securing information from school- 
leavers concerning strengths and weaknesses of the program 
of studies, but less than a fifth of the counselors report­
ed study in this area. Perhaps it is understandable in 
view of the small amount of follow-up on a program of stud­
ies that there is little follow-up of the extra-curricular 
program. This was reported by 19 counselors, or l6.0 percent.
TABLE 30
FOLLOW-UP AND ADJUSTMENT SERVICES OP COIINSELORS IN FIRST, SECOND, AND
THIRD GLASS SCHOOLS "TTH NUMBER AND PERCENT OF COUNSELORS IN EACH
1st
28
Class
Counselors
2nd Class 
32 Counselors
3rd
58
Class
Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. Surveys of activi­
ties of school 
leavers ............ 2 7.1 6 18.8 4 6.9 12 10.2
2. Data on strengths 
and weaknesses of 
study program ..... 3 10.7 7 21.9 12 20.7 22 18.4
3. Data on strengths 
and weaknesses of 
extra-curricular ... 2 7.1 8 2S.0 9 15.5 19 16.0
1
Data on strengths 
and weaknesses of 
guidance program •». 1 3.6 6 18.8 9 15.5 16 13.6
:S. Identify out-of­
school youth v/ho 
need help ••••••••• 1 3.6 3 9.4 5 8.6 9 7.6
;6. Publicize results of 
follow-up studies .. 2 7.1 11 34.4 12 20.7 25 21.2
o
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There Is little attempt to evaluate the effective­
ness of the guidance program through follow-up of school- 
leavers so that the strengths and weaknesses of the guid­
ance program might be apparent. S^ch information is sought 
by 16 counselors, or 13.6 percent. The least amount of 
follow-up is done in attempting to identify out-of-school 
youth who need help in various phases of personal adjust­
ment and the development of future plans. Only 9 counsel­
ors, or 7*6 percent, make any attempt at such identifica­
tion. "hen follow-up studies are made, there is an attempt 
to acquaint the community and the school staff with the re­
sults of such studies. Even though one gets the impression 
there are few organized programs of follow-up, whenever such 
a study is undertaken 25 counselors, or 21.2 percent^ utilize 
the results to inform the community about the school pro­
gram and to broaden the understanding of the school staff 
about the clientele it serves.
Orientation Services
Planned activities help incoming students to become 
familiar with the practices and facilities of the new school 
environment. Their adjustment to the school can be aided by 
an organized program of activities often referred to as ori­
entation services. The personnel of the guidance program 
are frequently involved in the planning and development of 
such services, and orientation has become one part of the
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total program of guidance services.
Arrangements are sometimes made for incoming stu­
dents to visit the new school prior to enrollment for a "get 
acquainted" visit. A check of Table 31 shows that 63 coun­
selors, or S3'4 percent, undertake such planning although 
counselors in third class schools are less active than those 
in first and second class schools. Another approach to 
helping transferring students to become acquainted with the 
new school is to have personnel from the receiving school 
visit the schools from which students come to inform them 
about opportunities and procedures. This plan was reported 
by 25 counselors in first class schools, or 09«3 percent, 
in contrast to I6 third class school counselors, or 27.6 
percent. Slightly over half of the counselors in second 
class schools use this technique.
All classes of schools frequently report the publica­
tion of student handbooks or leaflets of information for 
distribution to new pupils. A total of 93 counselors, or 
76.8 oercent, use such material although counselors in third 
class schools report less use than do those in first and 
second class schools.
An approach to the dissemination of information a- 
bout the school Is the utilization of small group meetings 
led by teachers or mature upperclassmen where they may talk 
to new students and provide a question and answer period.
TABLE 31
ORIBINTATIOM SERVICES OR COUNSELORS IN FIRST, SECOND, AND THIRD CLASS SCHOOLS
V.’ITH NimBER AND PERCENT OP COUNSELORS UTILIZING EACH
1st
26
Class
Counselors
2nd Class 
32 Counselors
3rd Class 
58 Counselors
Total
118 Counselors
No. Percent No. Percent No. Percent No. Percent
1. "Get acquainted"
visit prior to en­
rollment .......... l6 57.1 20 62.5 27 46.6 63 53.4
2. Visita to sendinfi; 
schools ............ 25 89.3 17 53.1 16 27.6 58 49.2
3. Student handbook ... 25 89.3 27 8il.il ill 70.7 93 78.8
1|* Small group meetings. 10 35.7 15 il6.9 19 32.8 44 37.3
Home room utilized.. 22 78.6 18 56.3 20 34.5 60 50.8
, 6. "Big brother" plan.. 1 3.6 8 2S.0 lil 24.1 23 19.5
7* Tour of school
plant .............. 25 89.3 22 68.8 32 55.2 79 66.9
8. Information on
changing of classes. 26 92.9 27 8I1.I}. 43 74.1 96 81.4
1 9» Athletic participa­
tion ........... 26 100.0 30 93.8 48 82.8 106 89.8
TABLE 31 continued
ORIENTATION SERVICES OF COUNSELORS IN FIRST, SECOND, AND THIRD CLASS SCHOOLS
V/ITH NUMBER AND PERCENT OF COUNSELORS UTILIZING EACH
1st Class 2nd Class 3rd Class Total
28 Counselors 32 Counselors 58 Counselors II8 Counselors
____________________________ No. Percent No. Percent ï^ o. Percent Ro. ï^ercënt
10. Other extra-cur­
ricular offerings .. 26 92.9 30 93*8 1|.6 79«3 102 86.14.
11. Information on help
available   26 92.9 26 81.3 k-7 81.0 99 83.9
12. Curricular offer­
ings    27 96.4 30 93.8 51 87.9 108 91.5
13. Assistance to new 
students throughout
year   18 64.3 I6 50.0 27 46.6 6l 51.7
14. Primarily "first 
week of school"
activity   9 32.1 19 59.4 31 53.4 59 50.0
15. Orientation con­
tinuous   16 57.1 15 48.9 21 36.2 52 44.1
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All classes of schools are somewhat comparable In this plan, 
and yi counselors, or 37*3 percent, report Its use. A varia­
tion of the group meeting is using the homeroom which is al­
ready part of the administrative organization. Twenty-two 
counselors from first class schools, or j Q , b  percent, use 
the homeroom for orientation purposes. This is in contrast 
to the report of twenty counselors in third class schools, 
or 3^'S percent. Slightly more than half of the counselors 
in second class schools indicate the use of the homeroom for 
orientation.
Some schools find that the assignment of a "big bro­
ther" or "big sister" to each new student or groups of stu­
dents is an effective plan for orientation. It is more of­
ten reported to be used in second and third class schools 
than in first class schools. Altogether there are 23 coun­
selors, or 19-5 percent, indicating its use.
Counselors in first class schools especially report 
that orientation includes a tour of the school physical 
plant. This was indicated by 2^ counselors in first class 
schools, or 89.3 percent. There were 22 counselors in sec­
ond class schools, or 68.6 percent, who stated that a tour 
of the school plant was an important part of orientation.
This is to be compared to the replies of 32 counselors in 
third class schools, or 55»2 percent.
luost schools, as will be indicated by 96 counselors.
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or 81.1^ . percent, give new students information on passing 
from class to class. This Is an area, however, where there 
is more emphasis in first and second class schools than in 
third class schools.
There are only a few schools, apparently, that do 
not give new students information on participation in ath­
letic and intramural programs. All counselors in first 
class schools report the dispensing of this information, 
and a total of 106 counselors, or 89.8 percent, reported 
affirmatively on this item. Other extra-curricular offer­
ings are explained almost equally well. One hundred and 
two counselors, or 86.1). percent, stated that these were in­
cluded in orientation data.
Schools are also careful. In most instances, to see 
that new students know the sources of information and help 
that are available to them. New students need to know to 
whom they may turn for assistance in the strange setting if 
they are to develop a feeling of security in new schools. A 
total of 99 counselors, or 83.9 percent, recognized the im­
portance of this information in the adjustment of students.
Information about curricular offerings is also made 
available by most orientation programs according to the re­
port of 108 counselors, or 91*5 percent. It is true in 
many schools, however, that the student who transfers some­
time during the school year receives less help of an organ-
Ilk
lz9d nature In all areas than do those students who come as 
a group at the beginning of a term. In second and third 
class schools it would appear that orientation activities 
are more often thought of as "first week of school" activ­
ities whereas there is some tendency in first class schools 
to look upon orientation as a program to be carried on 
throughout the school year. There is some evidence from 
Table 31 to support this conclusion even though the dif­
ferences are not tremendous. Those activities that are 
carried on for part of the school year include an organ­
ized class called "Orientation," a special emphasis in 
assembly programs, special clinics for new students from 
time to time, and special efforts by organized school clubs 
to assist new students in becoming acquainted with the 
school.
Summary
Informational services to students are furnished by 
counselors in most schools. Such services are many and 
varied, but current information about occupations and place­
ment within the local community is the service most needed.
Counseling opportunities are available at some time 
during the regularly scheduled school day for pupils in most 
of the schools surveyed, and counselors believe it is im­
portant to maintain a close relationship with students
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through participation in school affairs. There is a wide 
acceptance among counselors of recommended interviewing 
principles and procedures.
Orientation services are rather widely recognized 
as one of the important services of the guidance program 
although the extent of such services varies considerably 
among schools. The two weakest areas are placement services 
and follow-up services, with the latter being a particularly 
neglected activity in guidance programs of Kansas#
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
Introduction
This study was designed to present detailed informa­
tion relative to the present status of guidance programs in 
Kansas public secondary schools. The purpose of the study 
was to gather and summarize data concerning guidance ser­
vices in schools of the first, second, and third class.
This involved an analysis of current practices as reported 
by the counselors in the schools, an examination of the 
qualifications of the individuals designated as counselors, 
and a review of the administrative bases for guidance pro­
grams in those schools reporting such programs to the Kan­
sas State Department of Education.
The normative-survey type of research was used, and 
data were collected frcxn two sources. One questionnaire 
was sent to all persons listed as counselors in the Prin­
cipal’s High School Organization Reports and whose names 
were published by the Kansas State Board for Vocational Ed­
ucation. Another questionnaire was sent to school admin­
istrators who listed an organized guidance program when
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submitting the Principal’s High School Organization Report* 
Questionnaires were sent to 121 administrators » and 
10$ of them responded, or 86.$ percent. All administrators 
in first class schools replied while 92.$ percent of those 
in second class schools and 82.$ percent of those in third 
class schools responded.
There were 179 counselors who were sent the ques­
tionnaires, and li|-$, or 8l.O percent, replied. Of those in 
first class schools, 92.1 percent responded. Answers were 
received from 93»2 percent in second class schools and 
from 72.5 percent in third class schools.
It is particularly worth noting that slightly more 
than ten percent of all counselors receiving the question­
naire stated they did no counseling and wondered why they 
were sent a copy or who stated that the guidance program 
in their school hardly deserved to be called a guidance pro­
gram. These were individuals who had been listed as coun­
selors in the Principal's High School Organization Reports 
which the administrators submitted to the State Department 
of Public Instruction.
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Summary
1. Guidance programs are organized in Kansas public 
secondary schools because of the need for additional ser­
vices to students, the interest of the administration, and 
the interest of teachers. The State Department of Educa­
tion, teacher training institutions, and nearby schools 
have little direct influence upon the organization of pro­
grams.
2. Counselors are chosen from the regular teaching 
staff, and the expressed interest of a teacher in guidance 
is more important than success as a classroom teacher. The 
office of the State Supervisor of Guidance Services exerts 
little direct influence upon selection of counselors.
3. There is evidence to suggest that administrators 
believe in guidance and that they profess considerable in­
terest in it, but this desire for a guidance program is not 
always supported by the knowledge of how to implement such 
a program^ This is especially evident in their failure to 
plan for the guidance program as part of the total instruc­
tional budget. Two-thirds of the administrators state that 
the guidance program is included in the instructional bud­
get, but many were unable to state the approximate percent­
age of the instructional budget assigned to guidance 
activities. Answers were often entirely unrealistic, and
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there was no pattern among the replies which might sug­
gest the acceptance of a commonly recommended standard or 
at least a recognition of the need for a specified budget 
allotted to guidance services*
Another failure to implement the program was seen 
in the fact that administrators do not plan the develop­
ment of the guidance program on a ratio of assigned coun­
selor time to the number of pupils enrolled. Replies sug­
gested that this concept was foreign to the thinking of 
most administrators when considering the needs of the guid­
ance program. There was no pattern among the responses of 
administrators, but in contrast to this, slightly more 
than one-half of the counselors stated that one period per 
day of counseling time was assigned to each one hundred 
pupils enrolled.
This failure on the part of administrators to allot 
a certain percentage of the instructional budget to the 
guidance program or to plan the amount of counseling time 
in relation to the number of pupils enrolled suggests to 
some degree that they give only lip-service to many guid­
ance activities. Other parts of the instructional program 
would be, indeed, in a sad state of affairs if left to such 
a haphazard arrangement.
ij-. Administrators often fail to plan in-service guid­
ance training for the entire faculty when organizing and
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developing a program* Less than one-third of the schools 
provide for continuous and periodic study of the guideince 
program. Thus it tends to become isolated and set apart 
from the rest of the school program if its services and ob­
jectives are not reviewed and evaluated froa time to time 
with the whole staff.
5. Despite some of the criticisms above, administrators 
believe in the usefulness of the guidance program and the 
desirability of trained personnel for it. They need, how­
ever, to encourage professional training with financial in­
centives once they have selected the persons to provide the 
professional leadership*
6. Lines of communication between counselors and admin­
istrators are not clear in some instances suggesting that 
administrators are not fully infomed on the breadth of 
guidance services offered by the schools. Administrators 
state that periodic interviews for all pupils are available 
in Just a little over one-half of the schools whereas coun­
selors reported that at some time during the scheduled 
school day interviews are available for all pupils in four- 
fifths of the schools*
This lack of communication is also evident in the 
disagreement between administrators and counselors on the 
adequacy of physical facilities because over four-fifths 
of the administrators believe space and equipment are satis-
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factory, but less than two-thirds of the counselors be­
lieve that office space is adequate. There is also some 
disagreement on the provision of clerical assistance al­
though the discrepancy is greater between the report of 
the administrators and counselors in first class schools.
7. One-half of the administrators in first class 
schools compile and interpret data derived from cumulative 
records to use in curriculum modification, but four-fifths 
of them report that new courses or units of courses are 
planned when the special needs of students have been iden­
tified by guidance services, and four-fifths of them state 
that an attempt is made to modify methods of instruction ac­
cording to characteristics of students as revealed by guid­
ance services. There is also some discrepancy in the re­
port of administrators in second class schools regarding 
the interpretation of data and the modification of the 
methods of instruction. How can one know the special needs 
of students and the characteristics of them without first 
compiling and interpreting data? If new courses or units 
in courses are planned and metnods of instruction are mod­
ifia d , these are done in some Instances without regard to 
the abilities and needs of the students enrolled as iden­
tified from data compiled and interpreted by guidance ser­
vices •
8, A definite weakness of the guidance program in many
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schools is the lack of clearly defined objectives and pur­
poses. These are printed by less than two-thirds of first 
class schools, by less than one-third of second class 
schools, and rarely printed by third class schools. Only 
a few copies of the statement of objectives are furnished. 
These gave the impression that the individuals responsible 
for setting forth the objectives did not have a well- 
formulated philosophy upon idiich to build a program and a 
clear-cut idea of the activities to be included.
9. Men provide the guidance leadership in Kansas pub­
lic secondary schools, and in all areas of professional 
guidance training, counselors in first and second class 
schools have better professional training than do counsel­
ors in third class schools.
10. The lack of supervised counseling experiences or 
internship is the weakest area of training for all coun­
selors. College and university counselor-training pro­
grams may be somewhat responsible for this since only with­
in recent years has there been considerable emphasis upon 
this area of training. It may be that such experience or 
internship is too often placed at an advanced level of 
training beyond that acquired by most counselors.
11. Counselors are usually selected from the staff of 
teachers already employed, and a person qualified to teach 
the social sciences is most likely to be asked to take the
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position which combines teaching and counseling, rarely 
being asked to work as a full-time counselor. These in­
dividuals will typically have a graduate major in profes­
sional education and have related work in test and measure­
ments, adolescent psychology, and sociology. Teaching ex­
perience will have been primarily at the secondary level, 
and the typical counselor will be active in the participa­
tion of school affairs.
12. All broad areas of work experience background 
other than teaching are represented among the counselors in 
Kansas public secondary schools. There may be, however, 
an unwitting stress upon vhite collar occupations by coun­
selors since they tend more often to have work experience 
in the clerical and sales area and the professional, tech­
nical, and managerial areas of work experience and much 
less often in personal service work and mechanical work#
13. Cumulative records are reasonably adequate for 
the information needed by counselors, but there is a ser­
ious omission of data since little appears in most records 
about siblings, the home and family, and a student’s out- 
of-school activities. The forms used provide for easy and 
accurate recording of data, and records appear to be well- 
maintained, being easily accessible to those authorized to 
use them. There are three principal sources of informa­
tion about students, and these are individual interviews.
12k
personal data blanks, and group testing with additional 
assistance from teacher conferences and records from the 
sending schools.
lij.. Informational services appear to be adequate In 
those schools having guidance programs since unbound oc­
cupational and educational materials, books on occupations, 
training directories, current catalogues, financial assist­
ance data, and publications on self-understanding are made 
available to students. There Is a definite weakness, how­
ever, on the amount of occupational and placement Informa­
tion available concerning the local community.
15• Counselors tend to accept the premise that coun­
seling should be available to all students, and all of them 
agree that interviews should be either counselor or stu­
dent initiated. Most of them are prepared for emergency 
interviews, and as a group they operate on the supposition 
that decisions in counseling are the responsibility of the 
student and his parents. There Is a close liaison main­
tained with community agencies to which students may be 
referred for help.
lb. Counselors are not convinced of the Importance of 
keeping records of Interviews with students, making notes 
on the content of the Interview as a refresher for the next 
interview. Only one-half of them believe this to be Im­
portant enough to keep a written record of Interviews.
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17. Placement services are somewhat weak In Kansas 
public secondary schools* This contention is supported 
by the small amount of aid given to the student who drops 
out of school in finding additional training or employment, 
and little help is given in either area to graduates. Sec­
ond class schools generally tend to be superior to first 
and third class schools in the placement services offered. 
Part-time employment services should be more active in all 
classes of schools, and the lack of cooperative endeavor 
with employment agencies serving the local community is 
unfortunate.
13. Practically nothing is done by Kansas public sec­
ondary schools in the way of follow-up services so that
schools might obtain information to evaluate the effective­
ness of the program of studies, the extra-curricular pro­
gram, and the guidance services. Out-of-school youth who 
need help are rarely identified, but one might presume this 
to be because counselors see so many things undone for 
those students still within the school program. Whenever 
anything is done in the way of follow-up studies there is 
an attempt to publicize such studies*
19. Orientation activities appear to be a definite 
part of the guidance service program in most schools. Such 
activities are limited to the first week of school in one-
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half of the schools, but help is given throughout the year 
to new students who transfer from time to time. Emphasis is 
placed upon the curricular offerings, athletic participa­
tion, other extra-curricular offerings, information on help 
available, and information on changing of classes. Student 
handbooks and leaflets are often used to distribute in­
formation, and a tour of the school plant is frequently 
utilized.
20. Guidance programs in first class scnools appear to 
be of better quality although it is possible that they are 
not any more effective in reaching the numbers of individual 
students than programs In second and third class schools.
In some instances second class schools tend to be superior 
to first and third class schools in the services rendered.
It may be that a school can become too large to provide the 
individual help needed without an excessively costly pro­
gram and staff, and it may be that a school can be too 
small to justify the expenditure involved in terms of the 
total instructional budget. The non-professional guidance 
person on the staff can render a far greater service than 
this study suggests that he does. Whatever he can do with­
in the limits of his background or in-service training will 
relieve the professional guidance person so that he may ac­
complish those things that require his professional guid­
ance background.
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Conclusions
1. Guidance programs in Kansas public secondary 
schools may be considered as typical programs since they 
appear to be patterened on recommended principles and pro­
cedures. Such programs tend generally to have administrative 
support and to have the leadership of professionally trained 
guidance personnel.
2. The guidance programs usually provide the services 
recommended as being desirable. There are, however, weak­
nesses in placement services and follow-up services. The 
latter is a very neglected area.
3. Counselors in Kansas public secondary schools are 
reasonably well-trained and appear to have the professional 
background frequently recommended. They also have consid­
erable work experience outside the teaching field.
4. Guidance programs in third class schools are often 
weaker than those in first and second class schools. This 
is noted in almost all areas of administrative and pro­
fessional guidance leadership and in the extent of services 
offered.
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APPENDIX I
GUIDANCE SERVICES IN KANSAS PUBLIC SECONDARY SCHOOLS
Questionnaire Section for Counselors
An attempt is being made to obtain a comprehensive 
picture of the training and background of counselors in 
Kansas public secondary schools as well as to provide an 
evaluation of the types of services rendered# At the same 
time an analysis of the administrative bases for guidance 
programs in various schools will be undertaken#
Each person whose name was listed as a counselor in 
the various Kansas High School Principalis Organization Re­
ports is being sent this section of the questionnaire# The 
administrator in the school will be sent another section# 
Your assistance in completing this section of the 
questionnaire will be appreciated and will make possible 
the successful completion of the study. No Individual or 
school will be Identified in the report that will be pub­
lished#
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I. GUIDANCE STAFF
A. Guidance Leadership
Last name Middle
Sex: M
High School Address
1. Counselor's Professional Guidance
Training
1. A survey course In the field of 
guidance services.
2. One or more guidance courses In 
techniques for the analysis of 
the Individual.
3. One or more guidance courses In 
occupational, educational, and 
other environmental Information.
4-. One or more guidance courses In 
the techniques of counseling.
5. One or more courses in organiza­
tional and administrative rela­
tionships of guidance services.
6. Supervised counseling experiences 
or Internship.
I.A. 2. Counselor's Additional Preparation
and Qualifications
1. State undergraduate major(s)
2. State undergraduate minor(s)
3. State graduate major(s) ____
State graduate minor(s) ____
Check items 
that apply 
to your 
background.
5. State teaching fields In idilch you are 
certified
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6. state total semester hours (graduate and under­
graduate) in adolescent psychology ; mental 
hygiene ; tests and measuranents ;
anthropology ; sociology ; social work
 ; and related courses in child growth and
development •
7. List years of teaching ejcperience for EACH 
administrative division:
Elementary _____ years
Junior High School  years
Senior High School _____  years
Junior College ________ years
8. State years of full-time counseling experience 
(A full-time counselor is one whose entire 
school day is assigned to guidanc e duties) ___
9. State years of part-time counseling experience 
(A part-time counselor is one to whom at least 
one hour of the school day is assigned to guid­
ance duties with the remainder of the day as­
signed to teaching or other duties) _____
10. State undergraduate degree(s) earned and the 
degree granting institution(s) ________________
11. State graduate degree(s) earned and the degree 
granting institution(s) ________________________
I. A. 3» Counselor's Work Experience Background Number of
Months
1. Consider your work experience other than
teaching as defined below. Give the number of 
months in each, combining both part-time and 
full-time experience. _________
1. Professional, Technical, and
Managerial '^ «ork--work requiring the 
capacity to acquire and apply special 
knowledges involved in artistic 
creation, entertainment, social 
service work, scientific study, re­
search, engineering, law, medicine, 
business relations, or management. _________
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2. Clerical and Sales Work— work in­
volving recording, transcribing, 
composing, compiling, transmit­
ting, and systematizi ng written 
communications and records, com­
puting or compiling mathematical 
or statistical data, or dealing 
with the public in business situa­
tions to affect sales, give informa­
tion, or perform other commercial 
or administrative services.
3» Service Work--work that involves 
ministering to the needs of others 
in preparing food, serving meals, 
caring for children, and in other 
types of personal service activities.
4* Agricultural, Marine, and Forestry 
Work— work involving the raising and 
harvesting of crops, the breeding, 
care, catching, and hunting of fish 
and other animals, the handling of 
boats, the preservation of forests, 
the gathering of forest products, 
and other related outdoor activities.
5* Mechanical Work--work in which the 
independent judgment of the worker 
determines the machine and manual 
operations to be performed in ob­
taining the proper form, quality, 
and quantity of material to be pro­
duced. "orkers may be required to 
lay out work, to estimate quality, 
suitability, and needed quantities 
of materials, to make precise measure­
ments, to read blueprints or other 
specifications, and to make necessaiy 
computations or mechanical adjust­
ments to control or regulate pro­
cesses •
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6. Manual '^ 'ork— work In which the 
form, quality, and quantity of 
the work depend primarily on 
prescribed methods and on the 
performance of machines or 
equipment or on the use of 
hands or hand tools. Workers 
may be required to observe the 
operation of machines, to feed 
machines, and to perform other 
repetitive and physical tasks.
II. GUIDANCE SERVICES
A. Individual Inventory Service Check one answer
for each item
1. Tools and Techniques for
Securing Information about Yes No Special
Pupils--Information about Cases On]y
pupils is obtained by such 
means as the following:
1. Personal data blanks or
questionnaires. ________  _______
2. Individual interviews with 
pupils•
3. Appropriate group tests are 
given to pupils near the 
time of admission and 
periodically thereafter.
4* Appropriate tests
administered to individual 
pupils as need for data 
arises to supplement tests 
administered on a group 
basis in item 3 above.
5. Interviews with parents, 
other family members, and 
interested friends of the 
pupil.
6. Visits to pupils* homes.
7. Conferences with pupils’ 
teachers.
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8. Records from sending 
school.
9* Sociometric studies.
10. Autobiographies
11. Anecdotal records.
12. Periodic ratings by 
teachers.
13. Socio-economic rating 
devices.
lij.. Cumulative reports on 
physical condition and 
general health.
15* Case studies of pupils 
when need is indicated.
Others used:
II. GUIDANCE SERVICES
A. Individual Inventory Service
2. Types of Information about Pupils
a. Home and Family Background— The 
cumulative record includes such 
information as the following:
1. Name, sex, place and date of 
birth.
2. Full name of each parent 
(or guardian).
3. Address and telephone number 
of parent or guardian.
4-. Occupation of each parent or
guardian.
Check one answer 
for each item
Yes No Special
Cases Only
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5. Race, nationality, and birth­
place of parents.
6. Citizenship status of parents.
7. Educational status of parents.
8. Marital status of parents: 
living together, divorced, 
separated, remarried, widowed.
9. Person(s) with whom pupil 
resides.
10. Ages of brothers and sisters 
of the pupil.
11. Educational status of brothers 
and sisters.
12. Occupations of brothers and 
sisters.
13. Marked talents or accomplish­
ments of family members or near 
relatives.
lif. Health status of family 
members.
15* Economic status of family.
16. Attitude of the home toward 
school and toward attendance 
of pupil at school.
17. Eacilities for home study: 
library, magazines, convenience 
for study.
16. Plans of the parents for 
pupil’s future,
19. Neighborhood conditions.
Other information
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II* GUIDANCE SERVICES
A. Individual Inventory Services
2. Types of Information about Pupils
b. Personal and Social Development—  
The cumulative record includes 
information on each pupil's status 
and development in such matters as 
the following:
1* Special talents, achievements, 
and honors in musical, artistic, 
athletic, literary, dramatic, 
scientific, and other areas.
2. Participation and leadership in 
activities such as school clubs, 
teams, groups.
3* Membership and leadership in 
out-of-school clubs and groups.
ij.. Expressed educational and voca­
tional interests and plans.
5. Employment during out-of-school 
hours.
6. Use of leisure time.
7. Conduct or citizenship record.
8. Difficulties or problems in 
social relationships.
9. Teachers* ratings on personality 
and character traits.
10. Attendance and tardiness record,
11. Measured interests#
12. Special aptitude tests.
13. Personality tests and inventor­
ies .
Other infomation
Check one answer
for each item
Yes No Special
Cases
Only
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II• GUIDANCE SERVICES
A. Individual Inventory
2. Types of Infomation about Pupils
G. Scholastic Progress and Test 
Information--The cumulative 
record includes such infomation 
as the following:
1. Names and locations of other 
schools attended with dates of 
attendance.
2. Complete academic record» 
including courses, year taken, 
marks » and credits received*
3* Curriculum or pattern of 
courses selected; record of 
changes with reasons for 
change.
i^.* Achievement test results.
S» Intelligence tests results.
6. Record of subsequent entry
to other educational institu­
tions or training facilities. _
7. Reason and explanation for
any failure. _
8. Scholastic distinctions re­
ceived. _
Other information
Check one answer
for each item
Yes No Special
Cases
Only
II. GUIDANCE SERVICES
A. INDIVIDUAL INVENTORY
3. Maintenance and Use of Pupil 
Information
Check one answer 
for each item
Yes No Limited
i4o
1. Distinction Is made between data 
of permanent value and those of 
temporary value, only the former 
being preserved in the permanent 
cumulative record.
2. Pupil records are so organized 
that data are periodically 
entered In sequential order; 
relationships and progress can 
be easily traced.
3. Codes and marking systems are 
carefully explained on each 
form on which they are used 
(unless entirely confidential)
Graphs are used wherever 
appropriate to Indicate 
relative progress.
5* The cumulative record of an 
entering or transfer student 
is examined before his enroll­
ment Is completed.
6. Pupil records are consulted In 
cases involving choice of 
courses or vocation, attend­
ance, failure, conduct, and 
all problems dealing with 
pupil progress.
7. Forms provide for easy and 
accurate recording of data 
and sources of Information.
8. Pupil cumulative records are 
carefully filed for use while 
he is In school and for refer­
ence after he has left school.
9. The Information In cumulative 
records Is used to assist pupils 
with self-appraisal and in 
educational and vocational 
planning.
lip.
10. Records containing information 
are readily accessible to all 
who are authorized to use them.__
11. Counselors provide Information 
from their confidential files 
to assist teachers In helping 
pupils. __
12. Unauthorized persons are not 
permitted access to confidential 
records of pupils. _
Comments:
II. GUIDANCE SERVICES Check one answer
for each Item
B. Informational Services
Yes No Limited
1. A file of unbound current educa­
tional and occupational material 
is maintained and filed for ef­
fective use.
2. Books on occupations are readily 
available. _
3. Posters, charts, photographs, 
exhibits, and other means are 
employed to present guidance 
materials In an attractive manner^
An index of current occupational 
materials is available. __
5. Directories of colleges and other 
training opportunities are 
readily available.
6 . Current catalogues of various 
types of schools (business 
colleges, nurses training schools, 
trade schools, evening schools, 
and others), as wall as colleges 
and universities In which any 
pupil is interested are available 
or are obtained for use when 
needed.
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7. Current information regarding 
scholarships, loans, and other 
financial assistance to pupils 
is maintained.
8. Current information about oc­
cupations and placement in the 
local community is available.
9* Local community agencies and 
persons who are willing and 
able to give individual pupils 
accurate occupational and 
training infomation have been 
identified.
10. Books and pamphlets dealing 
with personality growth and 
development, family relation­
ships, and other materials 
designed to help the adolescent 
understand himself and his 
association with others are 
available to students.
Other information
II. GUIDANCE SERVICES
C. Counseling Services Check one answer
for each item
1. General Principles
Yes No
1. Counseling services are
available at some time during
the regularly scheduled school
day for all pupils enrolled in
the administrative division
in which you are employed. ____  ____
2. Counseling time to the extent 
of at least one period a day 
for each 100 pupils enrolled 
is orovlded.
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3. Interviews may be either 
counselor initiated or 
student initiated
If NO, state which _____
4' Although assisting in decision 
making, counselor places full 
responsibility for decisions 
on the student and his parents.
5. Counselor actively participates 
in school affairs in order to 
maintain close association with 
pupil interests.
6. Counselor maintains contact with 
outside agencies which influence 
education (e.g., civic groups, 
labor organizations).
7. Counselor is free from 
administrative or supervisory 
duties which might impair desir­
able relations with pupils, 
teachers, parents, or community 
agencies.
8. Adequate office space (free 
from disturbance), equipment, 
and materials are provided for 
counselors (e.g., records, 
files, tests, and telephone).
9î Clerical assistance is provided 
counselors.
10. Counseling services are available 
to handle emergency situations 
requiring interviews.
Comments :
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II. GUIDANCE SERVICES
C. Counseling Services Check one answer
for each item
2. Interviewing Principles and
Procedures Yes No
The counselor
1. Prepares for each scheduled in­
terview by studying all data 
pertinent to the counseling 
problem. ___
2. Recognizes problems ihich may 
involve a series of interviews
and plans accordingly. ___ ___
3. Recognizes problems which are 
beyond his counseling skill or 
can be handled more effectively 
by others and refers such prob­
lems to the appropriate person
or agency. ___ ___
I4.. Conducts all interviews in
private.   _____
5 . Encourages the pupil to express
himself freely. _____ ______
6 . Avoids domination of the inter­
view. ___  ___
7. Accepts the pupil as he reveals 
himself without unnecessarily ex­
pressing values on the pupil’s
remarks. ___ ___
8. Is mindful at all times that 
decisions reached in the inter­
views must be emotionally and 
intellectually acceptable to
the pupil. ___ ___
9. Aims at assisting pupils in 
becoming increasingly self- 
reliant.
14$
10. Keeps a written record of the 
interviews (though not neces­
sarily made during the inter­
view).
11. Is careful to be professional 
in handling confidential in­
formation.
12. Makes provision for follow- 
up and assistance when de­
sirable for each pupil 
counseled.
Comments :
II. GUIDANCE SERVICES Check one answer
for each item
D. Placement Services
Yes No Special
The placement services Cases
Only
1. Assist pupils who withdraw 
from school in obtaining ad­
ditional education or training. ___ ___ ______
2. Assist graduates in obtaining 
additional education or train­
ing.__________________________________________ ______
3. Assist pupils in securing part- 
time and vacation employment.
4. Assist pupils who withdraw 
from school in obtaining suit­
able employment.
5. Assist graduates in obtaining 
employment for which they are 
fitted.
fc. Co-ordinate the school place­
ment services with similar 
community services.
7. Record placement information 
about students and make it 
available for cumulative 
records.
ll\.6
8. Accumulate end organize place­
ment information important to 
the Improvement of the educa­
tional program.
9* Recommend changes in placement 
of pupils to facilitate better 
adjustment within the school.
Comments :
II. GUIDANCE SERVICES
E. Follow-up and Adjustment Services Check one answer
for each item
The follow-up services
Yea No Limited
1. Conduct periodic surveys of 
activities of all school-
leavers including dropouts. ___ ___ ______
2. Secure information from school- 
leavers concerning strengths 
and weaknesses of the program 
of studies.
3. Secure information from school- 
leavers concerning strengths 
and weaknesses of the guidance 
program.
if. Identify out-of-school youth 
who need help in various phases 
of personal adjustment and the 
development of future plans.
5. Acquaint community and staff 
with results of follow-up
studies.
Comments :
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II. GUIDANCE SERVICES
F. Orientation Services Check one answer
for each item
Planned activities help incoming
students to become familiar with Yes No
practices and facilities of your
school and to adjust to your
school by the following:
1. Students frcan sending school 
come to your school prior to 
enrollment for "get acquainted"
visit. ___ ___
2. Personnel from your school 
visit the sending schools to 
talk about opportunities and
procedures in the higher school.  ___
3. Student handbooks or leaflets
of information about your school
are distributed to new pupils. ___ ___
4* Small group meetings are provided 
for teachers or mature upperclass­
men to talk to new students and 
to provide for question and 
answer period. _____ ___
5. The homeroom is used as part 
of the orientation activity
program. ___ ___
6. Orientation activities include 
the assigning a "big brother" 
or "big sister" to each new 
student or grow s of new stu­
dents.   _____
7. Orientation includes a tour
of the school physical plant. _____________
8. Orientation includes informa­
tion on passing from class to
class._______________________________ ___
9. Orientation includes informa­
tion on participation in ath­
letic and intramural programs.
1^8
10. Orientation includes informa­
tion on extra-curricular 
offerings not included in
number nine. ___ ___
11. Orientation includes sources 
of information and help
available to new students. ___ ___
12. Orientation includes informa­
tion on curricular offerings. ___ ___
13. Provisions are made on an 
organized basis to help 
transfer students throughout 
the school year beccme 
acquainted with practices and 
facilities of your school. ___
lij.. Orientation is primarily a 
"first week of school" 
activity.
15» Orientation is considered to 
be a continuous activity to 
be carried on throughout the 
school year.____________________ ___  ___
If yes, please list the activities that are 
carried on throughout the school year: ____
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APPENDIX II
GUIDANCE SERVICES IN KANSAS PITBLIC SECONDARY SCHOOLS 
Questionnaire Section for Administrators
An attempt is being made to obtain a comprehensive 
picture of the administrative bases for guidance programs in 
schools throughout the state. At the same time an analysis 
of the training and background of counselors in Kansas pub­
lic secondary schools will be undertaken and the types of 
services rendered will be evaluated.
Each high school principal who listed an assigned 
counselor in his Kansas High School Principal’s Organization 
Report is being sent this section of the questionnaire. The 
counselor will be sent another section of the questionnaire.
Your assistance in completing this section will be 
appreciated and will make possible the successful completion 
of the study. No individual or school will be Identified in 
the report that will be published.
ISO
I. GENERAL DATA ABOUT SCHOOL
1. Official name of high school:
2. Street and city address: ____
3. Check the series of numbers which best represent the 
organizational plan used for entire school system:
6 - 6  6 - 3 - 3 - Z  6-1^.-1]. 8-lj.-2
6-3-3____  6-2-i;.____ 8-lf____ Other (specify) ____
i^.. Chock classification: 1st class city
2nd class city  3rd class city_ If third
class city, indicate legal organization: ___ ________
Community high school  Common school district___
Rural high school____
5. Present high school enrollment _______________________
6. Number of high school teachers _______________________
7* Number of counselors (A full-time counselor is one 
whose entire school day is assigned to guidance 
duties.) _______________________________________________
8. Number of part-time counselors (A part-time counselor 
is one to whom at least one hour of the school day is 
assigned to guidance duties with the remainder of the 
day assigned to teaching or other duties.) _____________
9. Information in this section of the questionnaire is 
supplied by
First Name middle last FôsîtTon
II. REASONS FOR STARTING A GUIDANCE PROGRAM Check items
that apply
1. Felt need of broader services to students.
2. Requests from State Department of Educa­
tion.
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3* Influence of near-by public high schools*
ï\.» Influence of teacher-training institutions
5« Interest of one or more teachers in local 
school.
6. Interest of administration.
7. Public relations aspect.
Other reasons:
III. ADMINISTRATIVE BASES FOR GUIDANCE SERVICES
A. Selection of Staff Check items
that apply
1. Counselors and/or teacher-counselors 
(part-time counselors) are selected 
from:
1. The regular teaching staff. _______
2. Persons recommended by teacher- 
training institutions for new
positions. _______
3. Persons recommended by State Super­
visor of Guidance Services when that
office was active.________________________________
i4-. Other reputable sources (specify): _______
2. Counselors and/or teacher-counselors 
(part-time counselors) are selected 
primarily on the basis of:
1. Success as a classroom teacher
2. Expressed interest in guidance 
service work
3. Active interest in guidance service 
work and some professional training 
in guidance service work.
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Active interest and an expressed will­
ingness to complete professional train­
ing in guidance service work required to 
meet minimum certification require­
ments •
5* Active interest in guidance service 
work and the completion of enough 
professional guidance service courses 
to meet minimum certification require­
ments in this or other states.
6. Active interest, adequate profes­
sional training to meet minimum 
certification requirements, and some 
experience In guidance service work.
Other (sped ty ) : _________________________
III. ADMINISTRATIVE BASES FOR GUIDANCE SERVICES Check one
answer for
B. Physical Facilities and Consumable each item
Supplies
Yes No
1. A comprehensive record system is 
provided which meets standards of 
compactness, usability, and 
clerical economy.
2. All records relevant to guidance 
services are readily accessible to 
counselors and others authorized 
to use them.
3. Safeguards are established to in­
sure the security, permanency, and 
privacy of guidance foms and re­
cords such as locked files, heavy 
man11a folders, and other items.
/f. Testing materials are provided for 
the guidance program.
5. Provision is made for the accession 
of published, visual, and audio mater­
ials for the occupational phases of 
guidance services.
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6. Clerical service is provided.   _____
7* Piles, furniture, and other items
of equipment are supplied._________ ___  ___
8. Each counselor has facilities for
privacy during his interviews. ___ ___
III. ADMINISTRATIVE BASES FOR GUIDANCE SERVICES Check one
answer for
C. Administrative Provisions for each item
Development and Operation
1. Professionally trained guidance 
staff assumes leadership for 
developing the guidance program.
2. Resources of the faculty who can­
not meet certification are 
utilized by designating appropriate 
duties in the guidance program in­
cluding such things as testing and 
occupational information.
3. Orientation programs are used to 
introduce new groups of pupils to 
the school.
[)-. Provisions are made for counselors 
to perform their guidance duties 
during the scheduled school day.
5. Administrative means are provided 
to free pupils for counseling In­
terviews during the school day.
6. The administration provides for 
flexibility in the school schedule 
to facilitate counseling decisions 
of pupils involving plans for 
part-time, try-out, and work ex­
perience.
7. The administration authorizes and 
facilitates necessary out-of- 
school contacts for counselors.
Yes No
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8. Support of the community is enlisted 
in the development of the guidance 
program throu^ contacts with 
agencies and organizations which in­
fluence public opinion.
9* Administrative provisions are made 
so that each pupil has a periodic 
interview with a counselor and other 
interviews as needed.
If the answer is NO, please state which 
groups are served:
10. Counselors are assigned administra­
tive and supervisory duties.
If YES, please specify: ___________
11. In planning the school's instructional 
budget, the needs of the guidance pro­
gram are specifically included.
Please state the approximate percent­
age of the total instructional budget 
that is spent for guidance services:
12. Please state the counselor-pupil ratio 
per hour of assigned counselor time, 
such as one hour assigned for every 
one hundred pupils: ____________________
III. ADMINISTRATIVE PROVISIONS FOR GUIDANCE SERVICES
D. In-Service Training Professional Staff Check one 
and Other Staff Members answer for
each item
1. Staff members who have regularly
assigned guidance duties are en- Yes No
couraged to carry out a program of 
graduate study in guidance appropriate 
to their immediate needs and ultimate 
orofessional advancement.
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2* In-service training in guidance 
services is provided for the en­
tire staff through available 
resources including such things 
as a series of faculty meetings 
devoted to topics on guidance.
3. Provisions are made for continuous 
and periodic study by the entire 
staff of the guidance program 
within the local school.
i|.. Arrangements are made by which the 
entire staff can take advantage of 
experimentation and demonstration 
elsewhere.
S» Provisions are made for access to 
professional guidance reading 
materials.
6. A mutual understanding is developed 
between counselors and other mem­
bers of the school staff as to their 
respective functions in dealing with 
individual pupils.
7* Financial incentives based upon ad­
ditional training Include such things 
as part or all of tuition for summer 
school, extension courses, and even­
ing campus classes.
III. ADMINISTRATIVE BASES FOR GUIDANCE SERVICES Check one
answer for
E. Curriculum Modification each item
1. Systematic compilation and inter- Yes No 
pretation of the data derived from
the cumulative records and com­
munity information are carried on.
2. New forms of curricular offerings 
are studied in view of data revealed 
by the guidance services.
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3* New courses or units In courses 
have been added to serve groups 
whose special needs have been 
identified by guidance services.
Methods of instruction have been 
modified in accordance with the 
characteristics of pupils en­
rolled as revealed by the guid­
ance services.
5 * The curriculum provides op­
portunities for pupils to carry 
out the feasible decisions which 
they have made as a result of 
their contact with the guidance 
services.
6. The school has modified its in­
structional offerings and 
schedules to include provisions 
for pupils with special abilities, 
handicaps, and unusual situations.
7. Specific provisions are made in 
the curriculum for acquainting 
all pupils with a variety of 
occupations, particularly in the 
lo c al c omrnun i ty.
8. Specific provisions are made in 
the curriculum for acquainting all 
pupils with a variety of training 
opportunities, particularly in tne 
lo c al c omrnun 1 ty.
9. Teachers of various subjects in­
clude in their courses units of 
occupational and educational in­
formation related to their in­
structional field.
10, Supervised occupational ex­
perience is provided, when de­
sirable, through cooperation of 
school and employing agencies.
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11. Curricular offerings are 
broadened or supplemented by 
extra-curricular or co-curricular 
activities and organizations to 
arouse avocational interests and 
stimulate the development of de­
sirable personality and character 
traits.
12. There is set forth in the student 
or faculty handbook a clear-cut 
statement of the objectives of 
the guidance program.
(If answer is YES, please attach the 
statement.)
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APPENDIX III
LETTER OF TRANSMITTAL TO 
COUNSEI.ORS AND ADMINISTRATORS
For nearly a decade and a half, Kansas had the 
leadership of a State Supervisor of Guidance Services.
A recent tabulation of the Guidance Section of the High 
School Principal*s Organization Reports sent to the 
State Superintendent of Public Instruction shows that 
there are approximately 200 counselors with scheduled 
time in approximately I30 public secondary schools.
An attempt is being made to obtain a comprehensive 
picture of the training and background of counselors in 
Kansas public secondary schools as well as a broad pic­
ture of the types of services rendered. At the same 
time a survey of the administrative bases for guidance 
services is being undertaken. Each person whose name 
was listed as a counselor is being sent one section of 
the questionnaire while the administrator of the school 
is being sent another section.
At first glance the questionnaire appears to be 
rather long, but the short answer type questions do not 
Involve searching out material from other sources. They 
can be readily checked upon reading the questionnaire.
Your cooperation in ccxapleting the questionnaire 
will be gratefully appreciated. A stamped, self-addressed 
envelope is enclosed for your convenience in returning 
the questionnaire. Please let me assure you that no 
particular school or individual will be identified in the 
published report.
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APPENDIX IV
FIRST FOLLOW-UP LETTER TO 
COUNSELORS AND ADMINISTRATORS
Since the current school year is rapidly 
drawing to a close and since your list of "things 
to do" is no doubt quite long, I hope that you 
have included on that list the completion of the 
questionnaire sent to you a few days ago. Your 
contribution to the study undertaken will be 
very valuable and most gratefully appreciated.
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APPENDIX V
SECOND FOLLOW-UP LETTER TO 
COUNSELORS AND ADMINISTRATORS
Before you clear your desk on the last day 
of the school year, it is hoped that you can find 
a few minutes to complete the questionnaire sent 
to you on April In order to present as com­
plete a picture as possible regarding this im­
portant topic, your section of the questionnaire 
is c ertainly needed.
Your assistance will be greatly appreciated. 
Thank you for returning the completed question­
naire.
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APPENDIX VI
THIRD FOLLOW-UP LETTER TO 
COUNSELORS AND ADMINISTRATORS
The study undertaken is being drawn to a 
close* If you believe that it will not be pos­
sible for you to return the questionnaire sent 
to you on April 1^, please check the item at the 
bottom of the page and retuin in the envelope 
enclosed with the questionnaire*
We would like very nrich to have your con­
tribution but realize that f:here are some things 
that one must leave undone in these busy days 
when so many things compett^ for one*s attention.
I will be unable to complete the question­
naire*
